




 K h a n d e s h  C o l l e g e 
Education Society, Jalgaon has 
been established in 1944 by the 
educational, social and eminent 
personalities of the society in this 
city. The K.C.E. Society is the 
pioneer academic and social 
organization in the eld of 
Educat ion ,  Research  and 
Training in various disciplines. 
i .e . ,  Sc ience,  Commerce, 
Humanities, Tr. Education, Law, 
M a n a g e m e n t ,  R e s e a r c h , 
Engineering, Technology School 
Educa t ion ,  F ine  Ar ts  and 
Physical Education and Sports, 
etc.  The Colleges in the eld of 
Higher education have been 
reaccredited by NAAC and 
awarded A grade. M. J. College is 
honored College with Excellence 
by UGC. The large number of 
students educated from various 
academic branches of K.C.E. 
society has been achieved top 
p o s i t i o n s  i n  t h e   e l d  o f 
Education, Medical Services, 
Engineering, Industry, Business 
and National Leaders to the 
s o c i e t y  f o r  N a t i o n a l  a n d 
International Development.

The College of Education and 
Physical Education has been 

organized the 
N a t i o n a l 
Seminar  on 
Mult icultural 
Research in 
T e a c h e r 
E d u c a t i o n  a n d  P h y s i c a l 
Education. I assure you that this 
National seminar will provide the 
suitable platform to discuss on 
the various issues in Multicultural 
Research and will guide to 
conduct the quality research 
project in the this Area to all the 
participants.. The Principal and 
his academic team and ofce 
bearers of this college will create 
the conductive environment for 
the success of this National 
Seminar. 

I Congratulate to all and wish you 
all the best for this special Issue 
of Journal of Social Sciences of 
this National Seminar.

Hon. Presidents Message…

Mr. Nandkumar G. Bendale
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Our College of Education and 
Physical Education has been 
organized the National Seminar 
on Multicultural Research in 
Teacher Education and Physical 
Education. I assure you that this 
National seminar will provide the 
suitable platform to discuss on 
the various issues in Multicultural 
Research and wi l l  help to 
conduct the quality research 
project on current issues in the 
this Area to all the participants.. 
My academic staff and ofce 
bearers of this college will do 
their best to create the suitable 
environment for  the great 
s u c c e s s  o f  t h i s  N a t i o n a l 
Seminar. This National seminar 
has been opened var ious 
a s p e c t s  i n  t h e   e l d  o f 
Multicultural Research for all 
academicians and research 
scholars.
T h i s  c o l l e g e  h a s  b e e n 
reaccredited and awarded A 
Grade by NAAC. This college is 
also honored As College of 
Teacher Education (CTE) by 
MHRD, Govt. of India. The 
college is recognized study 
center for B.Ed., M.A. Education, 
a n d  D i p l o m a  i n  S c h o o l 
Management in Distance mode 
of Education by Yashwantrao 
Chavan Maharashtra Open 
University, Nashik. The college is 
also recognized as study center 

for B.Ed. in 
d i s t a n c e 
m o d e  b y 
Indira Gandhi 
National Open 
U n i v e r s i t y , 
New Delhi. 
The college is permanently 
afliated to North Maharashtra 
University, Jalgaon and conduct 
B.Ed. Aided, and Unaided, M.Ed. 
B.P.Ed. and M.P.Ed. programs 
recognized by NCTE. The 
College is also recognized under 
2(f) and 12 (B) by UGC, New 
Delhi.
The college have quality based 
faci l i t ies for  students and 
teachers in the eld of Library, 
ICT lab, Indoor and outdoor 
games and Sports, boys and 
g i r l s  h o s t e l s ,  Yo g a  a n d 
Naturopathy Center, Music, 
Dance and Fine Arts, etc. in 
campus.
I assure you that this National 
Seminar will help you to conduct 
the research in the eld of 
Mu l t i cu l tu ra l  Research  in 
Teacher Education and Physical 
Education. I also thank to Dr. 
Shailaja Bhangale the Editor of 
The Journal of Social Science for 
publishing the special Issue. 

Message From The Principal …

Dr. Ashok R. Rane
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The very objective in organizing 
of the national level seminar on 
the topic “Multicultural Research 
in Education and Physical 
E d u c a t i o n  f o r  N a t i o n a l 
Development of India” is to 
gather the intellectuals and get to 
some national conclusion in 
reach faculty. 
During the last seminar we 
discussed some issues related 
to “Interdisciplinary Research in 
E d u c a t i o n  a n d  P h y s i c a l 
Education”. Today I feel graceful 
to organizing this national 
seminar  on  “Mu l t i cu l tu ra l 
Research in Education and 
Physical Education for National 
Development of India” is the 
s e c o n d  s t e p  t o w a r d s 
contributing and adding one 
more step towards the aim of our 

country.
I assure you that this National 
Seminar will help you to conduct 
the research in the eld of 
Mu l t i cu l tu ra l  Research  in 
Teacher Education and Physical 
Education. I also thank to Dr. 
Shailaja Bhangale the Editor of 
The Journal of Social Science for 
publishing the special Issue.
Nothing is complete in itself it is 
part and parcel of the whole 
hence, We are aiming towards 
o r g a n i z i n g  I n t e r n a t i o n a l 
Conference in this regard in near 
future, which may be one more 
valuable contribution towards 
our destined goal of qualitative 
research.

Message from the 

Organizing Secretary…

Mr. Nilesh D. Joshi

***
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MULTICULTURAL RESEARCH IN EDUCATION AND PHYSICAL 
EDUCATION FOR NATIONAL DEVELOPMENT OF INDIA

Dr. Ashok R. Rane
Principal,

KCES`s College of Education and Physical Education, Jalgaon

Topic- 

 A study of two year B.Ed 
I n t e r n s h i p  P r o g r a m m e 
conducted in Marath i  and 
English Medium Schools in view 
of Multicultural Education.

Introduction :

 The College of Education, in 
collaboration with our practicing 
schools, provides multiple, 
s u b s t a n t i a l ,  a n d  v a r i e d 
experiences in schools so that 
Interns have a strong foundation 
for understanding learning 
theo r ies  and  educa t iona l 
practices that enhance al l 
students’ learning.  We also 
encourage you to become part of 
the campus by participating in all 
daily school activities. The 
Internship experience at the 
school is tailored according to 
the grade level that you teach. 
The Internship typically takes 
place in the STD 5th   to 12th.     
The school setting  is completed 
during the rst  year of te 
programme.  All the students are 
assigned campus placements 
according to the availability of 

Cooperating Teachers in each 
school. The students have the 
opportunity to select the school 
to complete the school based 
experience.

 As an Intern, all students 
and teacher educators are 
expected to participate in all of 
the activities of the Cooperating 
Teacher. This includes but is not 
l i m i t e d  t o  p r o f e s s i o n a l 
development but also relates 
parent/teacher conference.  
During Internship days, students 
are expected to arrive and depart 
the  campus  accord ing  to 
following the schedule as school.

 I n te rnsh ip  p rog ram in 
Teacher Education is of great 
signicance because it ensures 
the professional preparation of 
prospective teachers. It provides 
them a practical opportunity to 
develop true understanding of 
the teaching profession and 
future prospects of working 
conditions in that profession. 
This study looks at issues and 
challenges that the prospective 
teachers experience during 
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internship program. The study 
also deals with the perception 
and experience of the principals 
of cooperative schools involved 
in the internship program. 
Research approach for this study 
was both quanti tat ive and 
qualitative. Population consisted 
of all student-teachers of B.Ed at 
Facu l ty  o f  Educat ion and 
principals of cooperative schools 
where students go for internship 
program. The 80 student-
teachers and 05 principals of 
collaborative schools were 
selected as sample. Data was 
collected through three-point 
l i ke r t  sca le  and  i n -dep th 
interviews. The ndings show 
that student-teachers view 
internship program as a real 
opportunity to rene and improve 
their teaching skills in actual 
school setting. The results of the 
in-depth interviews with the 
principals reveal that internship 
program is of crucial importance 
and it has positive impact on the 
p e r f o r m a n c e  o f  s t u d e n t -
teachers.

 There are following phase 
work for Internship programme 
as per university curriculum.

i. Workshop for Principals and 
co-ordinators of Internship in 
B.Ed. Colleges.

ii. Orientation programme for 

Teacher Educators in B.Ed. 
Colleges. 

iii. Orientation programme for 
student teachers in B.Ed. 
Colleges. 

iv. Orientation programme for 
head masters and supervisors of 
schools. 

v. Administrative Information for 
Education Ofcers, and B.E.O.

vi. Administrative Information for 
col lege ofce,  l ibrary and 
laboratories. 

vii. Midterm monitoring by the 
principal.

viii. C o n d u c t i n g  A c t i o n 
Research.

ix. Preparation of Internship 
report and Action Research 
Report.

x. Evaluation work.

Title of Research: A study of two 
year B.Ed Internship Programme 
conducted in Marath i  and 
English Medium Schools. This 
study is related with  the school 
based experience, teaching 
skills, parenting, administrative 
abilities, Curricular and co-
c u r r i c u l a r  a c t i v i t i e s  a r e 
considered in this research. 

Operational Denitions: 

i. Internship: Internship is dened 
a s  1 5  w e e k s  c o n d u c t i o n 
curricular an co-curricular school 
based activities in assigned 
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secondary schools.

ii. B.Ed.: Two year teacher 
e d u c a t i o n  p r o g r a m m e 
conducted by the college as per 
t h e  g u i d e l i n e s  g i v e n  i n 
curriculum of the university.

iii. Marathi Medium School: 
The Govt. recognised secondary 
schools for conducting internship 
programmes approved by 
Education Ofcer.

iv. English Medium School: 
The Govt. recognised secondary 
schools for conducting internship 
programmes approved by 
Education Ofcer.

Objectives:

i. To study the various aspects of 
internship programme for B.Ed. 
students.

ii. To study the basic teaching 
skills of B.Ed. students for joining 
the Internship programme.

iii. To study the acquired teaching 
skills of B.Ed. students after 
completion of the Internship 
programme.

iv. To compare the teaching 
performance between male and 
female B.Ed. student teachers.

Null Hypothesis:

 There is no signicance 
difference between the teaching 
skills before internship and after 
internship of B.Ed. students .

Scope and Limitations: 

 The research work is related 
with student teachers assigned 
for internship in secondary 
schools for 15 weeks duration as 
per following work .

i. Workshop for Principals and 
co-ordinators of Internship in 
B.Ed. Colleges.

ii. Orientation programme for 
Teacher Educators in B.Ed. 
Colleges. 

iii. Orientation programme for 
student teachers in B.Ed. 
Colleges. 

iv. Orientation programme for 
head masters and supervisors of 
schools.

v. Administrative Information for 
Education Ofcers, and B.E.O.

vi. Administrative Information for 
col lege ofce,  l ibrary and 
laboratories. 

vii. Midterm monitoring by the 
principal.

v i i i .  C o n d u c t i n g  A c t i o n 
Research.

ix. Preparation of Internship 
report and Action Research 
Report.

x. Evaluation work.

 This study is delimited with 
B.Ed students who are not 
assigned for internship. This 
study does not consider the 
result of the students in schools.

Need and signicance of 
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Research: 

 An internship is a unique 
educational program that aims to 
integrate study with planned and 
performance related experience. 
It is usually designed for the 
benets of young unemployed 
graduates and post graduates all 
over  the  wor ld  who have 
completed fourteen to sixteen 
years of education. The major 
purpose of  the Internship 
program is to develop and 
strengthen student’s skills and to 
prepare them for the profession. 
Many Internship Programs aims 
to provide nancial support to 
fresh candidates and also to 
k e e p  t h e m  e n g a g e d  a n d 
interested in acquiring further 
knowledge re la ted  to  the 
profession they want to join in 
future. The Internship program is 
b e n e  c i a l  f o r  b o t h  f r e s h 
candidates and government 
organizations. It provides an 
o p p o r t u n i t y  t o  t h e  f r e s h 
cand ida tes  to  exper ience 
w o r k i n g  c o n d i t i o n s  a n d 
r e q u i r e m e n t  o f  t o d a y ’ s 
p r o f e s s i o n a l  b u s i n e s s 
environment. Hence, it can be 
said that it provides the student 
with a greater understanding of 
professional demands and 
qualication. It permits them to 
understand the connection 

between theory and practice, 
thus it enhance the student’s 
knowledge of his potential to 
reach the goals set for various 
professions. Therefore, the 
internship program is of great 
signicance because it ensures 
the professional preparation of 
students in various ways such as 
understanding of the target 
profession and future prospects 
of working conditions in that 
profession.

 Internship programme for 15 
weeks is introduced in B.Ed. two 
year programme as per NCTE 
regulation 2014 from the year 
2016-17. The aim of NCTE and 
University is that the student 
teacher should be involved in 
school practices and acquired 
teaching skills to upgrade the 
professional development of 
teacher. This was new activity 
conducted by the college with 
practicing schools for long 
period, so I decided to conduct 
the research work in this eld in 
the  con tex t  o f  In te rnsh ip 
programme.

 In this regard National 
Education Policy (NEP), 2009 
state that: “Approaches shall be 
found to provide students with a 
window to the world of work. This 
could involve short assignments 
with the local enterprises and 
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institutions or “job shadowing” 
approaches to  fami l ia r ize 
s t u d e n t s  w i t h  t h e  w o r k 
env i ronment” . (NEP,  2009) 
Teacher education is one of the 
important branches of education 
because the development of our 
future generation depends on 
the quality of teachers. But in 
s p i t e  o f  m a n y  e f f o r t s  a t 
governmental level it remains a 
neglected sector. According to 
National Education Policy (NEP, 
2009). “Reforms is required in all 
areas: pre-service training and 
s t a n d a r d i z a t i o n ,  o f 
q u a l i  c a t i o n s ;  t e a c h e r 
r e m u n e r a t i o n ,  c a r r i e r 
progression and status; and 
governance and management of 
the teaching work force”. (NEP, 
2009).

Literature to Review : 

i. Internship Program in 
Education: Effectiveness, 
Problems and Prospects Dr. 
Saleha Parveen Associate 
Professor, Department of 
C u r r i c u l u m  &  S p e c i a l 
E d u c a t i o n ,  F a c u l t y  o f 
Education, University of 
Sindh, Sindh, Pakistan,

International Journal of Learning 
& Development ISSN 2164-4063 
2 0 1 2 ,  V o l .  2 ,  N o .  1  , 
www.macrothink.org/ijld

ii .  Te a c h e r  E d u c a t i o n  , 

Internship Handbook2011-12 
academic year, College of 
Education, Dr. Josena Tinajero, 
Dean, Dr. Judith Munter& others. 
The University of Texas at El 
Paso College of Education, ARC 
Center – 747-5571

Research Methodology: The 
research work is carried out 
using descript ive research 
m e t h o d .  T h e  r e s e a r c h e r 
conducted the survey before and 
after internship programme 
conducted in Marath i  and 
English medium schools.

Population and Sample: The 
population for the research is 
1550 students teachers of B.Ed. 
I I  year  who are ass igned 
internship programme in the 
a r e a  N o r t h  M a h a r a s h t r a 
University , Jalgaon during the 
year 2016-17. The researchers 
have se lected 90 s tudent 
teachers from the college with 
a p p l y i n g  s i m p l e  r a n d o m 
sampling technique.

Research Tool: Researcher 
used self developed rating scale 
for internship programme. The 
s c a l e  i s  b a s e d  e i g h t 
components. The components 
are as follow.

Statist ical  Analysis:  The 
central tendency and t test are 
applied for the analysis and 
interpretation of data.
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Conclusion:  Table t value is 1. 
98 and received t value is 4.84, t 
value is greater than table t 
v a l u e ,  h e n c e  t h e r e  i s 
signicance difference between 
the teaching sk i l ls  before 
internship and after internship of 
B.Ed. students. The teaching 
skills are more improved during 
Internship programme. The 
Internship programme is more 
effective for teacher training 
programme.

References: 

• International Journal of 
Learning & Development ISSN 

2164-4063 2012, Vol. 2, No. 1 , 
www.macrothink.org/ijld.

• Te a c h e r  E d u c a t i o n  , 
Internship Handbook2011-12 
academic year,  College of 
Education, Dr. Josena Tinajero, 
Dean, Dr. Judith Munter& others. 
The University of Texas at El 
Paso  College of  Education,  
ARC Center – 747-5571

• B.Ed Curriculum, North 
Maharasht ra  Univers i ty, 
Jalgaon wef. 2015-16

• In te rnsh ip  workshop 
proceeding, NMU, 2016

Total  Df Mean Std.dev. level of  Table value Received Result

Students    Signicance of  t t value 

90  89 103.53 6.86 0.05 1.98 4.84      Acce 

   110.60 6.18    pted.
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A COMPERATIVE STUDY OF EMOTIONAL INTELLIGENCE 
OF JUNIOR AND SENIOR KABADDI PLAYERS 

Prof Anjali R.Bannapure
K.C.E.S.’s.B.ED.B.P.ED. 
College, Jalgaon.

Dr. Narayan Khadke
Research Guide, 

North Maharashtra University, Jalgaon

 ABSTRACT: 
 The purpose of the study 
was to compare the emotional 
intelligence between Junior and 
senior kabaddi players. The 
study was administrated on to 
junior kabaddi players in the age 
group of 18 to 21 and senior 
kabaddi players age group of 22 
to 25 for the present study.200 
kabddi players were selected 
from include in Jagaon district 
.kabaddi Association Jalgaon in 
the age group of 18 to 25 junior 
age range 18 to 21 senior age 
r a n g e  2 2 t o 2 5  e m o t i o n a l 
intelligence scale developed by 
Anukool Hyde and pethe was 
applied to collect the data. t-test 
was applied to nd out the mean 
difference between junior and 
senior kabaddi players. The 
result indicates that there is a 
h igher  leve l  o f  emot iona l 
intelligence among the Junior 
and senior kabaddi players. 
INTRODUCTION: 
 Sport psychology is the 
scientic study of athletes and 
their behaviours in the context of 
s p o r t s  a n d  t h e  p r a c t i c a l 

application of that knowledge. 
Sports psychology deals with the 
increase of performance by the 
management of emotional and 
the mininizationof psychological 
effects of  in jury and poor 
performance.
 Emot iona l  in te l l igence 
means sentimental capacity of 
mind it is the ability to identify 
assass and control the emotions 
of oneself of other and of groups 
that are emotional intelligence 
involves our ability to understand 
e x p r e s s  a n d  c o n t r o l  o u r 
emotional. According to kauss 
(1996), now you feel is now you 
will play. The inuential effect of 
e m o t i o n s  o n  a t h l e t i c 
performance has drawn the 
attention of state level .many 
researcher who have tried to nd 
procedures to control  and 
regulage emotions(Lane et.al. 
2010) research conducted on 
emotional intelligences and 
athletic performances illustrates 
for inhance, the emotional 
intelligence capacities have 
direct effect oneself  regulation 
and mind set. For example, 
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emotionally intelligent people 
can get themselves in to the 
appropriate emotional states for 
demands of the situation. if the 
situation requires high arousal 
,as in the case of athletes in our 
study. Emotionally intelligent 
people are good at getting 
themselves psyched up.equally, 
i f  t h e  s i t u a t i o n  r e q u i r e s 
calmness, emotionally intelligent 
people are good at relax in 
themselves. 
Statement of the Problem:
 A c o m p a r a t i v e  s t u d y  o f 
emotional intelligence in junor 
and senior kabaddi players.
 Objective:
 To make comparison emotional 
intelligence between junior and 
senior kabaddi players.
Hypothesis:
There is no signicant difference 
between emotional intelligence 
of junior and senior kabaddi  
players.
Method: 
Sample: 
For the present study 200 
kabaddi players were selected 
from included in Jalgaon district 
kabaddi association Jalgaon.
 A sample of 200 male kabaddi 
players were randomly selected 
from Jalgaon city who have 
participated at least district and 
state level kabaddi sports 

events.
Tools:
 For this study the following tools 
were used emotional intelligence 
scale by Anukool Hyde and 
pethe.This scale were used 
m e a s u r i n g  e m o t i o n a l 
i n t e l l i gence .  Th i s  t es t  i s 
developed and standardized by 
Hyde and Pethe.34 items are 
rated on a ve points scale the 
subjects required to respond to 
each item should be scored. 5 for 
strongly agree,4 for agree,3 for 
neutral,2 for disagree,1 for 
strongly disagree.
Procedure:
 For the study data collection 
of 200(boys) were randomly 
selected from Jalgaon city. age 
ranged18 to 25 kabaddi players 
in this study two group one is 
junior kabaddi players age range 
18 to 21 other group is senior 
kabddi players age ranged 22 to 
25.
 The test are administrated in 
classroom situation at the 
college level care was taken to 
see where the subject have 
understood the instruction given 
to them the scoring of the test is 
done as per manual this is well 
test having high reliability and 
validity coefcients. 
Table of Junior and Senior 
kabddi players  
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 Gender Mean S.D. S.E. No. df t

1. Senior 

 kabddi  71.09 3.48 0.35 100 198 8.19

 players  

2. Junior 

 kabddi  66.41 4.53 0.45 100 

 players  

Result and discussion:
 The reading of the above 
table indicates that there is the 
mean score of the emotional 
intellenges in the senior kabaddi 
players which is 71.09 and is 
greater than the mean score of 
emotional intelligence in the 
junior players which is 66.41.The 
result related the hypothesis 
have been recorded mean of 
emotional intelligence score of 
kabddi player mean is 71.09 and 
seniors that the junior kabddi 
players 66.41 The difference 
between the two mean highly 
signicant (t=8.19, df=198<-0-
01) it is clear the senior kabddi 
players and junior kabddi players 
differ, signicantly from each 
other from the mean scores and 
graph it was found the seniors 
kabddi players signicantly high 
emotional intelligence junior 
kabddi players.

Conclusion:
 I t  was found f rom the 
ndings of the study that higher 
the level of participation is higher 
in emotional intelligence. It was 
concluded that senior kabddi 
players were more emotionally 
intelligent in comparison of junior 
level kabddi players.
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MULTICULTURAL EDUCATION IN INDIA: A STUDY

ABSTRACT:

 Multiculturalism is prodigy of 
multiple groups of cultures 
existing within one society 
largely due to the arrival of 
immigrant communities. It is an 
indisputable fact in today’s life. 
As far as India is concerned, 
multiculturalism is not a new 
real i ty,  unl ike many other 
countries in the world. This 
concept is very much familiar to 
Indian society. Multiculturalism is 
a situation in which all the 
cultural, racial groups in a society 
have rights and opportunities 
and none is ignored or regarded 
as unimportant. The present 
research paper is an attempt to 
s t udy  mu l t i cu l t u ra l i sm  i n 
education in India, scope, 
dimensions and benets.

KEY WORDS: Multiculturalism, 
Immigrant, Racial Groups, 
Unimportant. 

INTRODUCTION:

 Multiculturalism as a term 
used in  three distinct senses:1) 

as a description of state of 
cultural diversity in a society,2) 
as  an  i deo logy  a imed  a t 
legitimizing the incorporation of 
ethnic diversity in the general 
structure of society 3) as a public 
pol icy designed to create 
national unity in ethnic diversity. 
In Indian history, traditions, 
customs, constitutions even in 
the political arrangements, we 
can see the great concern for 
multiculturalism. The Indian 
constitution can be said to be a 
multicultural document in the 
sense of providing for political 
and institutional measures for 
t h e  r e c o g n i t i o n s  a n d 
accommodation of country’s 
diversity. India is a vast multi- 
ethnic country in terms of 
religion, language, tradition 
custom, caste and tribe. India is 
the second most populace  
country in the world after China. 
India’s diversity is proverbial as it 
has been formed over many 
t h o u s a n d s  y e a r s  a s  a 
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i m m i g r a t i o n s  o f  D u t c h , 
Portuguese, English, Pathans, 
French who brought their own 
cultures and traditions in our 
motherland. Though India is 
predominantly inhabited by 
Hindus more than 82%, we can 
see the other religions also like 
M u l s i m s ,  S i k h s ,  J a i n s , 
Buddhists, Parsi, Christians. 
This diversity is prominently 
seen in the linguistic sphere also. 
It is a home of some hundreds of 
languages and dialects. Out of 
these 18 languages have been 
recognized as the ofc ia l 
languages and included in the 
8 t h  s c h e d u l e  o f  I n d i a n 
Constitution. 

          A new millennium sees the 
dramatic changes that inuence 
mankind’s life sustaining activity. 
G l o b a l i z a t i o n  a n d  n e w 
technologies, new economic 
systems and mul t icu l tura l 
environment present a challenge 
to the nation and personality. 
These approaches are the 
scientic response to the cultural 
diversity in the contemporary 
society and lay the foundation for 
the principles of students’ 
attainment in the multicultural 
soc ie ty.   Mu l t i cu l tu ra l i sm 
including religion, language and 
dialect customs can be seen 
prominently in the education 

sec to r  a l so .  Mu l t i cu l tu ra l 
education is an approach to 
teaching and learning that is 
based on democratic values that 
afrm cultural pluralism within 
culturally diverse societies in an 
interdependent world. The global 
perspective is that micro cultures 
can retain many of their traditions 
such as language, religion, and 
social customs while adopting 
many of the aspects of the 
predominant Anglo-Western 
culture. The global perspective 
of  mul t icu l tura l  educat ion 
recognizes cultural pluralism as 
an ideal and healthy state in any 
productive society and promotes 
equity and respect among the 
existing cultural groups. This 
principle allows the global 
perspective of multicultural 
education to extend beyond 
equity pedagogy as the only way 
to counteract problems that have 
been created by the assimilation 
perspective. With the rapidly 
increasing interconnections 
among all nations, particularly 
now, as we face global issues 
re lated to the ecosystem, 
nuclear weapons, terrorism, 
human r ights,  and scarce 
national resources, institutions of 
h igher  educat ion need to 
embrace the global perspective 
of multicultural education if we 
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are going to remain models of 
democrat ic  soc ie t ies  in  a 
p lura l is t ic  wor ld  and s tay 
academically competitive in 
relation to the rest of the world. 

          Multicultural education is a 
philosophical concept built on 
the ideals of freedom, justice, 
equality, equity and human 
dignity as acknowledged in 
v a r i o u s  d o c u m e n t s .  I t 
recognizes the role school can 
play in developing the attitudes 
and values necessary for a 
democratic society. It values 
cultural differences and afrms 
the pluralism that students, their 
communit ies and teachers 
reect. It challenges all form of 
discriminations in schools, 
society through the promotion of 
democratic principles of social 
justice. Multicultural education is 
a process that permeates all 
aspects of school practices, 
policies and organization as a 
means to ensure the height level 
of academic excellence for all the 
students. It helps students to 
develop positive self concept by 
providing knowledge about the 
h i s t o r i e s ,  c u l t u r e s  a n d 
contributions of diverse groups. 
It prepares all students to work 
actively towards structural 
equality in organizations and 
institutions by providing the 

knowledge dispositions and 
skills for the redistributions of 
power and income among 
diverse groups. Thus school 
curriculum must directly address 
issues of  rac ism, sexism, 
classism, linguism, ageism, 
h e t e r o s e x i s m ,  r e l i g i o u s 
intolerance and xenophobia.

SCOPE OF MULTICULTURAL 
EDUCATION:

S l e e t e r   d e l i n e a t e s   v e 
approaches of multicultural 
education.

1) Advocates of the teaching 
culturally different approach 
attempt to raise the academic 
achievement of students through 
culturally relevant instructions.

2) In  the Human re la t ion 
approach students are taught 
about commonalit ies of all 
people through understanding 
t h e i r  s o c i a l  a n d  c u l t u r a l 
d i f f e rences  bu t  no t  t he i r 
differences in institutional and 
economic power.

3) S i n g l e  g r o u p  s t u d y 
approach is about the histories 
and contemporary issues of 
oppression of different people, 
women, low socio-economic 
group.

4) The Multicultural Education 
A p p r o a c h  p r o m o t e s  t h e 
transformation of the educational 
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process to reect the ideals of 
democracy in a plural ist ic 
society.

5) Educators who use the 
s o c i a l  r e c o n s t r u c t i o n i s t 
approach  to  mu l t i cu l tu ra l 
education go a step further to 
teach students about oppression 
and discrimination.

DIMENSIONS OF

MULTICULTURAL

EDUCATION:

There are ve dimensions of 
multicultural education. Those 
can be discussed as follows.

1) CONTENT INTEGRATION:  

 With content integration, 
language arts and social studies 
teachers can do more than the 
physics teacher. Now, it’s true 
that the physics teacher can 
show bulletin boards of famous 
women who were physicists, or 
minority physicists, or people of 
color who were physicists, but 
that isn’t really what multicultural 
education is about.

2) KNOWLEDGE 

 CONSTRUCTION: 

 The knowledge construction 
process moves to a different 
level because here teachers help 
s t u d e n t s  t o  u n d e r s t a n d , 
investigate, and determine the 
implicit cultural assumptions and 
f r a m e s  o f  r e f e r e n c e  a n d 

perspectives of the discipline 
they’re teaching.

3) EQUITY PEDAGOGY:

 The teachers change their 
methods to enable kids from 
diverse racial groups and both 
genders to achieve.

4) PREJUDICE REDUCTION:  

 Notice that by the time we 
get to equity pedagogy and 
prejudice reduction, all teachers 
can be involved. Because all 
teachers whether you teach 
math or physics or social studies 
should work to reduce prejudice 
in the classroom. And research 
ind ica tes  tha t  ado lescent 
prejudice is very real, and that 
k ids  come to  school  w i th 
prejudices toward different 
groups. That’s something that I 
think all teachers should be 
sensitive to. And all educators 
should use methods to help kids 
develop more positive racial 
attitudes.

5) EMPOWERING SCHOOL 
C U LT U R E  A N D  S O C I A L 
STRUCTURE: 

 It is not just about individual 
classrooms, but at the total 
school culture to see how to 
make it more equitable. For 
example, grouping and labeling 
practices, disproportionality in 
achievement, who participates in 
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sports, in the interaction of the 
school staff. Now what does the 
school staff look like racially? We 
can talk about equity all we want 
to, but we must ask, who are the 
teachers? Who are the leaders? 
Are they diverse? In other words, 
we have to walk the talk.

BENEFITS OF 

MULTICULTURAL 

EDUCATION:

Multicultural education has its 
own benets. Which can be 
discussed as follows.

1. Mult icul tural  educat ion 
increases productivity because a 
variety of mental resources are 
available for completing the 
same tasks and it promotes 
cognitive and moral growth 
among all people.

2. Mult icul tural  educat ion 
increases creative problem-
solv ing sk i l ls  through the 
different perspectives applied to 
s a m e  p r o b l e m s  t o  r e a c h 
solutions.

3. Mult icul tural  educat ion 
increases positive relationships 
through achievement of common 
goals, respect, appreciation, and 
commitment to equality among 
the intellectuals at institutions of 
higher education.

4. Mult icul tural  educat ion 
decreases stereotyping and 

prejudice through direct contact 
and interactions among diverse 
individuals.

5. Mult icul tural  educat ion 
renews vitality of society through 
the richness of the different 
cultures of its members and 
fosters development of a broader 
and more so phisticated view of 
the world.

CONCLUSION:

 Multicultural education is a 
very important and necessary 
concept. Teachers need to 
understand multiculturalism in 
order to provide equal education 
for all students. The literature 
reviewed here suggests that 
many teachers feel they need 
more training in multicultural 
educat ion because of  the 
diversity of their classrooms. 
However, they seem to be 
uncertain about the specic 
values of multicultural education 
and  a re  no t  su re  how to 
implement the principles of 
m u l t i c u l t u r a l  e d u c a t i o n 
effectively. Well developed 
multicultural training is essential 
f o r  p re -se rv i ce  t eache rs ’ 
awareness, preparedness, and 
attitudes regarding multicultural 
education and the students they 
will effectively teach. Therefore, 
it is necessary to intentionally 
plan and support this process so 
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that teachers are prepared both 
personally and professionally to 
work with students from cultural 
and racial backgrounds different 
from their own. Such training will 
provide teachers models to think 
about and discuss regarding 
cultural diversity. By having skills 
and knowledge in multicultural 
pedagogy, new teachers will be 
empowered to work towards 
creating structures and social 
a r r a n g e m e n t s  i n  s c h o o l 
environments that promote 
equality in school and out.
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A COMPARATIVE STUDY OF USE OF BODY LANGUAGE 
BY TEACHER TRAINEES AND INSERVICE TEACHERS.

Abstract:

 This study based on the use 
of body language by the teacher 
trainees and inservice teachers 
while teaching in the classroom. 
The objective of the study was to 
compare the use of  body 
language between the teacher 
trainees and inservice teachers 
in school. For the present study, 
the 13 teacher trainees from Iqra 
B.Ed. college and 13 inservice 
teachers from Anglo Urdu high 
school Jalgaon purposively 
selected by the researcher. The 
self constructed observation 
scale was used to collect the 
data. The collected data was 
analyzed with the help of ‘t’ test. 
The ndings revealed that 
inservice teachers used body 
language very effectively while 
teaching than teacher trainees. 
This study suggests that there is 
need of guidance to the teacher 
trainees about body language 
and its use in the classroom 
teaching. 

Introduction:

 Body language is a type of 
non-verbal communication in 
which physical behavior, as 
opposed to words, are used to 
express or convey information. 
Such behavior includes facial 
expressions, body posture, 
gestures, eye movement, touch 
and the use of space. Body 
language exists in both animals 
and humans, but this research 
focuses on use of body language 
by teacher trainees and inservice 
teachers. 

 The difference between the 
words people speak and our 
understanding of what they are 
saying comes from non-verbal 
communicat ion,  otherwise 
known as "body language." 
There are sometimes subtle – 
and sometimes not so subtle – 
movements, gestures, facial 
expressions and even shifts in 
our whole bodies that indicate 
something is going on. The way 
we talk, walk, sit and stand all say 
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someth ing  abou t  us ,  and 
whatever is happening on the 
inside can be reected on the 
outside.

 In teaching learning process 
body language plays very 
important role. The teacher 
should have proper skill of using 
body language. Because it helps 
them in teaching process, 
presentation, interview etc. there 
are some researches which are 
related to the this topic but rthis 
research is different because in 
this research the researcher 
used observation scale and 
impact and use of body language 
was checked in actual classroom 
environment that is why this 
research purely focused on the 
use and effectiveness of body 
language in classroom teaching 
learning process by teacher 
trainees and inservice teachers. 
Inservice teachers had more 
experience than teacher trainees 
and it was revealed through this 
research.

Statement of research:

 The problems are stated in 
the form of questions.

1. Do teacher trainees use 
body language while teaching?

2. Do inservice teachers use 
body language while teaching?

3. W h o s e  u s e  o f  b o d y 

language is effective and proper 
while teaching?

Objectives:

1. To study the use of body 
language by teacher trainees in 
classroom teaching.

2. To study the use of body 
language by inservice teachers 
in classroom teaching.

3. To compare the use of body 
language between the teacher 
trainees and inservice teachers.

Hypothesis:

1. There is no signicant 
difference between the mean 
score of use of body language by 
teacher trainees and mean score 
of use of body language by 
inservice teachers.

Research Method:

 The researcher used survey 
method descriptive research to 
collect the data. 

Sample: 

The sample comprises 13 
teacher trainees from iqra B.Ed. 
college Jalgaon and 13 inservice 
teachers from Anglo Urdu High 
school Jalgaon. So the sample 
comprises 26.

Tools:

 The researchers used self 
made observational scale as a 
tool to collect data about the use 
of body language by the teacher 
trainees and inservice teachers. 
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The  componen ts  i n  body 
language observation scale are 
the purposeful movements of 
teacher while teaching, facial 
expressions, change in speech 
pattern, simplicity in language, 
body posture, eye contact. The 
test  compr ises 20 marks. 
Maximum marks are 20 and 
minimum is 0.

Analysis and Interpretations:

  Analysis of the collected 
data is as follows;

1. There is no signicant 
difference between the mean 
score of use of body language by 
teacher trainees and mean score 
of use of body language by 
inservice teachers.

Table shows the statistical 
information of use of body 
language by teacher trainees 
and mean score of use of body 
language by inservice teachers.

The calculated ‘t’ value is. 2.35. 
At 0.05 level of signicance table 
‘t’ value is 1.71.  The calculated ‘t’ 
value is greater than table ‘t’ 
value. This indicates that there is 
a signicant difference between 
the mean score of use of body 
language by teacher trainees 
and mean score of use of body 
language by inservice teachers. 
Therefore the null hypothesis is 
rejected. The mean score of use 
of body language by inservice 
teachers are greater than the 
mean score of use of body 
language by teacher trainees. 

Therefore inservice teachers in 
school use body language 
properly than teacher trainees. 

Conclusions and discussion:

 This study revealed use of 
body language by teacher 
t ra inees and use of  body 
language by inservice teachers. 
T h r o u g h  t h i s  s t u d y  t h e 
researcher collected data with 
help self made observation 
scale. After analyzing the data 
the researcher got that body 
language plays very important 
role in classroom teaching 
process. The students showed 

 Sample  Size Mean S.D  ‘t’ value

Teacher  13 12.38 1.58   2.35

trainees

Inservice 13 17.15 1.34 

 teachers
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more  a t t en t i on  when  t he 
teachers used body language 
while teaching. The researcher 
saw the difference in teaching of 
teacher  t ra inees because 
students were more attentive in 
inservice teachers’ teaching but 
they did not look attentive in 
teacher trainees teaching. Some 
teacher trainees used body 
language properly so there, 
students showed more attention.

The mastery over the use of body 
language in classroom comes 
th rough  expe r iences  and 
training. The teacher trainees 
don’t have more experience 
about teaching so they can’t use 
body language effectively in the 
classroom. The skill of use of 
body language can be given 
through training programme to 
the teacher trainees. If the 
training of body language is 
given to the teacher trainees, it 
will improve their teaching skill. 
The teacher trainees should use 
body language while presenting 
themselves at different places 
such as classroom teaching, 
interview, presentation, seminar, 
elocution and debate.  
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THE MULTICULTURALISM AND MULTICULTURE EDUCATION IN INDIA

1. Introduction

Culture :

 Indian culture contains its 

philosophy; but this philosophy 

must be made more explicit and 

consistent. We believe that the 

culture concept is the greatest 

concept ever achieved by the 

mind of man. Culture, whatever it 

i s  never  n ished and the 

implications of this for each of us 

are enormous. Culture is not only 

the trained, learned or inculcated 

behavior of man and certainly is 

not just behavior that conforms 

minimally to certain standards 

and values.

 Culture includes the social 

heritage, the stock of ideas, skills 

and meanings that man owes to 

the post. Every culture has its 

body of beliefs, its characteristics 

ways of acting and feeling. Every 

person in the culture absorbs 

these ways, and responds to 

t h e m  w i t h  t h e  d e g r e e  o f 

understanding and creativity of 

which he is capable. The culture 

is the ground from which all his 

creative actions spring.

 The culture is the source of 

thought for all socialized human 

beings. The culture of the people 

can be regarded as both cause 

and  e f fec t  re la ted  to  the 

philosophic ideas that they hold. 

When two people greet each 

other or a bowl is passed around 

a family gathering, they are 

acting out a way of life.

 Subcultures are groups that 

contain many kinds of individuals 

under categories such as sex, 

age, religion, class, ethnicity, 

occupation region and the like, 

but have distinguishably different 

folkways compared with other 

sub cultures within the same 

culture.

 Contra culture has only a 

very shaky existence. It depends 

on how much you make of the 

existence of individual who have 

a resistance to the culture as a 

whole, and wish to establish their 

own folkways and mores. 
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2. Multiculturalism in India

* Mul t icu l tura l ism is  the 

phenomenon of multiple group of 

cultures existing within one 

society, largely due to the arrival 

of inmigrant communities or the 

acceptance and advoacy of this 

phenomenon.

*  Multiculturalism describes 

the existence, acceptance and 

for promotion of multiple cultural 

t rad i t ions  w i th in  a  s ing le 

jurisdiction usually considered in 

terms of the culture associated 

with an aboriginal ethnic group 

and foreigner ethnic groups.

 The culture of India has 

been shaped by its long history, 

unique geography and diverse 

demography. The Indian caste 

system describes the social 

s t r a t i  c a t i o n  a n d  s o c i a l 

res t r i c t i ons  in  the  Ind ian 

subcontinent in which social 

c l a s s e s  a r e  d e  n e d  b y 

thousands of endogamous 

hereditary groups, often termed 

jastis or castes. Religiously 

Hindus form the major i ty, 

followed by Muslims. 

 The statistics are : Hindu 

(80.5%),  Musl im (13.4%), 

Christian (2.3%), Sikh (2.1%), 

Buddhist, Bahai, Jain, jaw and 

parsi populations.

 India’s state boundaries are 

largely drawn/based on linguistic 

groups, this decision led to the 

preservation and continuation of 

local ethno-l inguistic, sub-

c u l t u r e s  e x c e p t  f o r  t h e 

Hindispracharum which is itself 

divided into many states.

 Thus most states differ from 

one another in language, culture, 

cuisine, clothing, literacy style, 

architecture, music and festivals. 

A country’s economic potential 

ows above all from its human 

capital from the many talents 

unique cultures and heritage of 

its people.

According to 

Sreelekha Mishra, C.Bharath 

kumar 

 India is a multi-ethnic, multi-

language, multi-caste, multi-

religion country, the inclusive 

growth of the country depends 

on the development on these 

different minority groups and this 

inclusive growth demands all 

social groups to get equal access 

to services and opportunities for 

e c o n o m i c  a n d  s o c i a l 

development. Marginalization of 

these groups or perceived lack of 

advantage of these groups is a 
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threat to India. It may result in 

conict only which does not get 

well with the idea of India.

According to 

Dr. Debiprasanna  Pattanayak

 In the context of India 

diversity consisting 3000 mother 

tongues, 4600 castes and 

communities 4000 faiths and 

beliefs 45000 plant/ biological 

species, 65000 animal varieties 

one would expect that the Indian 

Development planning would be 

b a s e d  o n  m u l t i p l i c i t y  o f 

approaches and practices. One 

wou ld  expec t  tha t  Ind ian 

celebrates its diversity, diversity 

of its languages and cultures, 

would views and creativity,. But 

unfortunately the reverse is the 

case.

3. Multicultural Education :

 Multicultural education is an 

educat ional approach that 

integrates four factors that 

encourage diversity and equality 

i n to  a  cu r r i cu lum ( i )  The 

instruction of students from 

different backgrounds (ii) the 

study of ethic and other cultural 

groups (ii) the development of 

critical thinking skill and (iv) focus 

on human relations.

 Today, teaching multicultural 

education requires thinking 

critically and examining why 

i n e q u a l i t i e s  e x i s t  i n  t h e 

classroom and schools as some 

students are exposed to social 

j u s t i c e  i s s u e s  r e g a r d i n g 

m u l t i c u l t u r a l  e d u c a t i o n . 

Students, families, educators 

and governing boards all face 

challenge as they grapple with 

multicultural education.

 Cognitive, behavioral and 

humanistic strategies are all 

incorporated into multicultural 

education, which lends itself to 

current educational, counseling, 

sociological and psychological 

programs (obiakor, 2007 : Smith, 

Richards, MacGranlye and 

Obiakar, 2004)

 Multicultural education is 

more than celebrating Cincode 

Mayo with tacos and pinatas. It is 

an educational movement built 

on basic American values such 

freedom, justice, opportunity and 

equality. It is a set of strategies 

aimed to address the diverse 

challenges experienced by 

r a p i d l y  c h a n g i n g  U . S . 

demographics And it is a being 

step to shifting the balance of 

power and privilege within the 

education system.

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2131April, 2018



The goals of multiculture 

education include –

* Create a safe, accepting and 

successful learning environment 

for all.

* Increase awareness of global 

issues.

* St rengthen ing cu l tu ra l 

consciousness.

* Strengthening intercultural 

awareness.

* Teaching students that there 

a r e  m u l t i p l e  h i s t o r i c a l 

perspectives.

*  Encouraging critical thinking.

* Preventing prejudice and 

discrimination.

Advantages of Multicultural 

Education :

 According to the National 

Association for Multicultural 

Education (NAME)

Multicultural Education:

*  Helps s tudents  deve lop 

positive self image.

* Offers students on equitable 

educational opportunity.

* Allows multiple perspective and 

ways of thinking.

* Combats stereotypes and 

prejudicial behaviour.

* Teachers student to critique 

society in the interest of social 

justice.

Thus, multicultural education is 

m o s t  s u c c e s s f u l  w h e n 

implement as a schoolwise 

approach with reconstruction of 

not only curriculum, but also 

organizational and instructional 

policy.

Conclusion :

 M u l t i c u l t u r a l i s t s  t a k e 

granted that it is “culture” and 

“cultural groups” that are to be 

recognized and accommodated. 

Yet multicultural claims include a 

wide range of claims involving 

region, language, ethnicity, 

nat iona l i ty  and race.  The 

Repub l i c  o f  Ind ia ’s  S ta te 

boundaries are largely drawn 

based on linguistic groups’ this 

decision led to the preservation 

and continuation of local ethno-

linguistic sub cultures, except for 

the Hindi sprachraum which is 

itself divided into many states. 

Thus, most states differ from one 

another in language, culture, 

cuisine, clothing, literary style, 

a r c h i t e c t u r e ,  m u s i c  a n d 

festivities.

 In this paper multiculturalism 

in  Ind ia  was s tud ied  and 

conclude that the view that the 

various cultures in a society merit 

equal respect and scholarly 
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interest.

 In this paper the concept, 

goa ls  and  advan tages  o f 

Multiculture Education were also 

studied and conclude that 

multicultural education is an 

educational approach and is 

m o s t  s u c c e s s f u l  w h e n 

implement as a schoolwise 

approach with reconstruction of 

not only curriculum, but also 

organizational and instructional 

policy.
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CENSUS OF INDIA ACCORDING TO ASPECT OF INDIAN CULTURE

Abstract:

 India has diversity through 
religions present in it. Various 
religion lives together in India 
with peaceful environment. It 
was a great achievement of 
India. Balance population is 
essential for the Indian Culture. 
Religion, states and the peoples 
included are effect on the culture. 
Through this paper investigator 
studied the population in view to 
mentioned aspects of culture.  
Investigator gets some issues 
related to sex ration and literacy 
level which was difcult for the 
growth of India. According to 
growth of the population, issues 
with literacy, problem with sex 
ratio, education have to adopt 
the new generation tools for the 
better development. These was 
essential for conservation of our 
culture and peaceful society.

Introduction:

 India is an icon country for its 
feature unity in diversity. India 
has geographical and cultural 
diversity. This diversity has many 

of characteristics involving itself. 
Various cultural aspects dene 
our cultural heritage country. 
These aspects give us unique 
positive identity among the vast 
rising modernization. India is one 
o f  count ry  hav ing  r i ch  o f 
languages, attire, religion, arts, 
cultural dances, and versatile 
festivals. The country is a house 
of major religions such as 
Hinduism. Muslims, Buddhism, 
Jainism, and Sikhism. India 
becomes its popular with its 
diversity. The large number of 
Indian Population enhanced the 
Indian Cultural identity and 
diversity across the different 
geographical and religious line. 
Religious aspect inuenced on 
I n d i a n  C u l t u r e  a n d 
Multiculturalism. We know that 
culture is dened as the peoples’ 
way of life. So analysis of 
population is more important for 
the present study.

Objectives of the Study: 

1. To study the analysis of 
religious census Indian religion 
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and Gender.

2. To study the analysis of 
states in India according to 
gender and literacy level.

Research Methodology:

 In present investigation 
‘ D e s c r i p t i v e  R e s e a r c h 
Methodology’ was used by the 
investigators. Investigator used 
survey method for the data 
collection. Investigator collects 
all related information and the 
research data from the census of 
the India government portal.

Collection of Data and Data 
Analysis:

 Main aim of the investigation 
is to analyze censes data with 
respect to cultural aspects. Here, 
investigator collects suitable 
data from the various informative 
resources, basically from census 
information from the national 
w e b  p o r t a l  a s  g i v e n  i n 
references. After collection of the 
data, investigator arranges the 
information relate to the religion 
wise report with respect to male 
and female in respective religion. 
Investigators also take analysis 

with respect to geographical 
cultural aspect. According to that 
aim, investigator collects the 
data and arranged in the states 
included in republic India. 
I n v e s t i g a t o r  c o l l e c t s  t h e 
respective data from the census 
2 0 0 1  a l s o .  A c c o r d i n g  t o 
M a t h e m a t i c a l  t h i n k i n g 
investigators analyze the data by 
q u a l i t a t i v e l y,  w h i c h  w a s 
discussed as in conclusion area 
of the present paper.

1. To study the analysis of 
religious census Indian religion.

India is birth place of four major 
religions, such as, Hinduism, 
Sikhism, Jainism and Buddhism. 
Some other religions are in 
minorities in India. So India is 
called a land of diversity. Many 
religions coexist in India such as 
Hinduism, Sikhism, Jainism, 
Buddhism, Islam, Christianity, 
Zoroastrians, Judaism and many 
more. People of all religions live 
together with great peace. 

Following chart represent the 
i n f o r m a t i o n  r e l a t e d  t o 
religions exists in India. 

Religion Percentage Percentage Total  Male Female

 As per 2001 As per 2011 As per 2011 As per 2011 As per 2011

All  100 100.00% 1,21,08,54,977 62,32,70,258 58,75,84,719

Religion (1,02,86,10,328)

Hindu 80.5% 79.80% 96,62,57,353 49,83,06,968 46,79,50,385

Muslim 13.4% 14.23% 17,22,45,158 8,82,73,945 8,39,71,213

Christian 2.3% 2.30% 2,78,19,588 1,37,51,031 1,40,68,557

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2135April, 2018



Source:

http://censusindia.gov.in/

 Hinduism is one of the oldest 
religions that originated from 
India. 79.80 percent of total 
population belongs to Hindu 
re l ig ion.  The re l ig ion has 
preserved its culture since 
a n c i e n t  t i m e s .  W h e n  w e 
compare it with census 2001 it 
was 80.5%, Populat ion of 
Hinduism was decreasing by 1 
percent, which shows the control 
of the population among the 
country.  Sex ratio indicates that 
the unbalance situation among 
all the religion. This was not 
suitable for the Indian Culture. 
Because all we know that, 
Balance of our culture based on 
the balancing of the sex ratio. 
Islam is one of the prominent 
religions which effect on the 

Mult icul tural  of  the Indian 
Society. A large number of 
people in  India belong to 
Christian faith. St. Thomas is one 
of the people credited for 
propagating Christianity in India. 
Jain religion was founded by 
Mahav i ra .  Buddh ism was 
brought by Gautama Buddha.

From above table each religion 
growth  ind ica tes  tha t  the 
prominent present of their 
respective culture in Indian.  
Indicative situation is only the 
male female ratio, which not too 
good for our Indian Culture. 

2. To study the analysis of 
states in India according to 
gender and literacy level.

Fol lowing table shows the 
information related to States 
Census population, sex ration 
and Literacy   

Sikh 1.9% 1.72% 2,08,33,116 1,09,48,431 98,84,685

Buddhist 0.8% 0.70% 84,42,972 42,96,010 41,46,962

Jain 0.4% 0.37% 44,51,753 22,78,097 21,73,656

Other  0.6% 0.66% 79,37,734 39,52,064 39,85,670

Religion

Not  0.1% 0.24% 28,67,303 14,63,712 14,03,591

stated 

Sr. No. Name of State Population Sex Ratio Literacy

1 Uttar Pradesh 199,812,341 912 67.68

2 Maharashtra 112,374,333 929 82.34

3 Bihar 104,099,452 918 61.8

4 West Bengal 912,76,115 950 76.26

5 Andhra Pradesh 845,80,777 993 67.02
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6 Madhya Pradesh 726,26,809 931 69.32

7 Tamil Nadu 721,47,030 996 80.09

8 Rajasthan 685,48,437 928 66.11

9 Karnataka 610,95,297 973 75.36

10 Gujarat 604,39,692 919 78.03

11 Orissa 419,74,218 979 72.87

12 Kerala 334,06,061 1084 94

13 Jharkhand 329,88,134 948 66.41

14 Assam 312,05,576 958 72.19

15 Punjab 277,43,338 895 75.84

16 Chhatisgarh 255,45,198 991 70.28

17 Haryana 253,51,462 879 75.55

18 Delhi 167,87,941 868 86.21

19 Jammu and  125,41,302 889 67.16

 Kashmir

20 Uttarakhand 100,86,292 963 78.82

21 Himachal Pradesh 68,64,602 972 82.8

22 Trpura 36,73,917 960 87.22

23 Meghalaya 29,66,889 989 74.43

24 Manipur 28,55,794 985 76.94

25 Nagaland 19,78,502 931 79.55

26 Goa 14,58,545 973 88.7

27 Arunachal  13,83,727 938 65.38

 Pradesh

28 Puducherry 12,47,953 1037 85.85

29 Mizoram 10,97,206 976 91.33

30 Chandigarh 10,55,450 818 86.05

31 Sikkim 6,10,577 890 81.42

32 Andaman and  3,80,581 876 86.63

 Nicobar

33 Dadra and Nagar  3,43,709 774 76.24

 Haveli

34 Daman and Diu 2,43,247 618 87.1

35 Lakshadweep 64,473 946 91.85

 Total India 121,08,54,977 940 74.04

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2137April, 2018



*Source: 

http://censusindia.gov.in/

 F r o m  a b o v e  t a b l e , 
investigator gets the more 
information, but due to limitation 
of the objective of the study, he 
gives the observation as follows,

Gender Comparison: 

India Sex ratio is 940 as per 
Census 2011. When we see the 
data from census 2001, the sex 
ratio was 933. The sex ratio at 
940 is  h ighest  Sex Rat io 
recorded since Census 1971. 
Kerala has highest sex ratio 
(1084) while Daman & Diu has 
lowest sex ratio (618) seen by 
the above chart.  

Literacy in census 2011

India’s literacy rates stands at 
74.04 % for age 7 and above, 
which was not good as compare 
from the Independence of India. 
After 71 years Independence still 
we have only Literacy ration 
74.04. Now our challenge is to 
get 100% literacy. Literacy is 
important fro the conservation 
and updating of the culture. 
Literacy level also effect on the 
peaceful Multiculturalism.   The 
literacy has increased by 9.2% 
from 2001 Census. Male literacy 
stands at 82.14 and female 
literacy stands at 65.46.  The gap 
of 21.59 percentage points 
recorded between male and 

female literacy rates in 2001 
Census has reduced to 16.68 
percentage points in 2011. 
Which was good for the getting 
the growth of India. 

Conclusion & Discussion:

 India is fast growing country. 
Youth of our country will useful to 
achieve the vision given by our 
late president Dr.APJ Kalam. 
Culture is essential for the 
direction and the life skill for the 
youth. Population is important for 
the planning to get the vision. 
Here, investigator collects the 
census data and interpret it by 
comparison of both census 2001 
and 2011. In religion level 
population growths increases 
and with balanced level but only 
sex ration impact on the cultural 
balance. Literacy level of our 
country was not yet get to 
satisfactory level. 
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Abstract:

 The main objective of the 

a r t i c l e  i s  t o  s p r e a d  t h e 

importance of proprioceptive 

e x e r c i s e s  a s  a  t r a i n i n g 

component.  In th is art ic le 

research scholar try to express 

the importance of proprioceptive 

training in the eld of sports. The 

famous quote 'prevention is 

better than cure' is a main 

concept behind that. At present 

the proprioceptive training is 

widely used in the area of 

physiotherapy. The research 

scholar felt that if this training 

would be used in the sports eld, 

it may show usefulness toward 

sports by improving player's 

proprioception. For that purpose 

research scholar describes 

s o m e  t e r m i n o l o g i e s  a n d 

situations in sports (eg. Motor 

c o n t r o l ,  c o n s c i o u s n e s s , 

unconsciousness etc.)

Key words: proprioceptive 

Training, proprioception, Motor 

c o n t r o l ,  c o n s c i o u s n e s s , 

unconsciousness.

Introduction:

 Proprioception is the sense 

of body motion-the capability to 

experience the body movement 

in space. Despite centuries of 

scientic interest, the part of 

p r o p r i o c e p t i o n  i n  t h e 

organization and execution of 

movement remains speculative. 

In 1906, neurophysiologist 

Charles Sherrington creates the 

term proprioception from the 

Latin word 'proprius', means 

' o n e ’s  o w n ' ,  f o r  s e n s o r y 

information received from neural 

receptors situated in joints, 

m u s c l e s  a n d  t e n d o n s . 

(Sherrington C., 1906) These 

particular sensory nerve endings 

are stimulated by body motion 

and position, providing the body 
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with an awareness of itself with 

its location in space.

 Today,  p rop r i ocep t i on 

exerc ises wide ly  used by 

physiotherapist for rehabilitation 

treatment, but as per the quote 

'Prevention is better than Cure' it 

may helpful as a part of training. 

This article focused on the use of 

proprioceptive exercises as a 

new dimension of sports training.

Signicance of the article:

1. Proprioceptive training plays 

a major role in conditioning the 

sensory receptors to be more 

responsive to length and tension 

in the muscles and tendons.

2. It also helps the skin, palms 

of the hands, soles of the feet 

a n d  o t h e r  s e n s e s  t o 

communicate with the brain 

about muscle tension, weights 

shifts, load and range of motion.

3. Th i s  t ype  o f  exe rc i se 

involves integration of the mind 

and body, combining balance, 

strength and quickness.

4. This exercises control the 

unconscious movement of the 

player.

5. This exercise helps coaches 

to inuence the player's cognitive 

sense for decision making 

process and skill coordination.

Importance of Proprioceptive 

Training:

Proprioception took a balanced 

approach towards sports. When 

it comes to sport performance, 

power, strength and endurance 

can only take you so far. Whether 

a footballer dribbling the ball or a 

gymnast on the bars or a rugby 

player diving for the line while 

fending off tackles, balance is 

critical for performance. Balance 

in sport includes a complex 

interplay between var ious 

factors. A number of these are 

conscious - such as deciding to 

move a limb to prevent you falling 

as well as performing a skill at 

same time e.g. a basketball 

shoo ts .  The  unconsc ious 

element involves the use of in-

built sensory mechanisms. This 

is known as proprioception. 

Proprioception has been entitled 

as the sixth sense and is a 

mechanism that keeps track and 

control of muscle tensions and 

movement in the body.

The Proprioception Process:

The Central Nervous System, is 

a broadcasting headquarter of all 

sensory stimuli received from 

outside. As soon as joints, 

muscles and ligaments attain an 
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Feel the stimuli by
nerve ending

Message to CNS
Through

Proprioceptors

Process at Brain 
or Spinal Cord

Order Regarding
How to React to 

Body

Proprioception in Sports:

Soccer goalies guarding the net, 
basketball forwards evading 
offense, gymnasts on the double 
bars. These athletes make use of 
a fair amount of skill, energy and 
stamina to stay on the top of their 
game by performance. The brute 
forces involved in athletics are 
necessary, but so is maintaining 
balance while playing a sport. 
John Shepard (sports and 
s p e c i a l i s t  h e a l t h  w r i t e r ) 
investigates the role that balance 
plays in optimizing athletic skill. 
Balance is a difcult and many-
faceted element that governs our 
everyday work. It is especially 
necessary for athletes whose 
exceptional sense of balance 
and equilibrium allows them to 

shine in their respective sports.

Muscles, ligaments and joints 
h a v e  t h e i r  o w n  ' t h o u g h t 
p r o c e s s e s '  c a l l e d  ' m o t o r 
memory'. Conscious movement 
made by a body or by external 
forces, without delay them to 
react according to information 
they receive from nerve endings.

Conclusion:

 This article is concluding 
with the proprioceptive exercises 
are helpful for sports eld 
because some research studies 
shows signicant difference. The 
famous quote 'prevention is 
better than cure' is a main 
concept behind that. At present 
the proprioceptive training is 
widely used in the area of 
physiotherapy. The research 

external impulse, the message is 

sent through the CNS, which 

transmits this to the rest of the 

body, giving it 'order' on how to 

react. The brain as well as spinal 

cord receives some of these 

messages and acts on these 

messages unconsciously. This is 

how proprioception is achieved.

The nerve endings that are found 

in muscles, joints and ligaments 

are cal led propr ioceptors. 

Reacting to force, tension and 

stretch, these endings react as 

key points in 'stretch/reex'. 

Stretch/reex is a general term 

used in sports. The body sends a 

m e s s a g e  t h r o u g h  t h e 

proprioceptors, which is passed 

along to the CNS.
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scholar felt that if this training 
would be used in the sports eld 
regularly, it may show usefulness 
toward sports by improving 
player's proprioception. For that 
purpose research scholar 
describes some terminologies 
and situations in sports (eg. 
Motor control, consciousness, 
unconsciousness etc.)
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Introduction:

 Theodised King of Greece, 
in 1976, was the rst Olympic 
champion in  the wor ld  to 
celebrate Zeus in Greece 776 
years ago. India has never 
mentioned its participation in this 
place. After this, the revival of the 
Olympic Games In 1874 some 
German people started to do. 
After digging out some residues, 
they started getting information 
about the Olympics. D In the fth 
session of the "French Union of 
Athletics Sports" organized in 
Paris on November 25, 1892, 
"Pierre" and "Baron D." Kubertin 
presented the idea of the modern 
Olympic Games. As a result of 
this On 6th of April, 1896, at 
Athens, the rst modern Olympic 
Games were held. India also 
p a r t i c i p a t e d  i n  t h e s e 
competitions. Etc. Sun In 1900, 
the second Olympic Games 
were held at Paris (France). For 
the rst time, India recorded 
indirect participation in this. A 
British prize holder, Pricard, who 

participated in India participated. 
At this time the country was 
involved in individual form 
instead. In this competition, he 
has 200m Running 110 m He 
took part in the obstacle race, 
200 meters  away.  Ind ia 's 
success in the run-up to the 
second place will not be called 
success.

I n d i a  A n d  T h e  M o d e r n 
Olympic Games:

 This. Sun In 1919, Shri. 
Deccan Gymkhana, Pune Apspo 
Bhagwat and Shr i  Malshe 
started the construction of the 
Indian Olympic Association with 
fame. This. A team of two Mall 
and four athletics were sent for 
the 1920 Olympics' Olympic 
Games, but the players did not 
succeed in doing some good 
work in this. P. F. Chougule 
Mumbai and P. C. Banerjee 
Bengal participated in the race 
for the run. The economic 
cooperation of Sir Dorabji Tata 
contributed greatly to the Indian 
Olympic movement. He was the 

India's Participation in the Modern Olympic Games, 
Success and Theory (From 1896 To 2016)
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rst member of the International 
Olympic Committee of India. 
They have this Sun In the year 
1920,  the Ind ian Olympic 
Committee was set up. Madras Y 
C. M. A. This organization made 
similar efforts. Establishment of 
the authorized Indian Olympic 
Association In 1927, Dr. Tata has 
cooperated with Nohran. Sir 
Dorabj i  Tata was the rst 
President of the Indian Olympic 
Associat ion.  He gave this 
organization an International 
Olympic Committee afliation. 
While getting everything, Indian 
players have not done any good 
work in the past. This is only a 
hockey exception and the Indian 
game has been running away 
from us in the current situation, 
so that the Indian Hockey team 
can not qualify. It is not surprising 
that the progress of India has not 
been very signicant. You will 
nd many reasons for this.

U s e :  A l l  i n d i v i d u a l s  a n d 
o r g a n i z a t i o n s  d i r e c t l y  o r 
indirectly with the sports eld

Research Methods:

 The researcher used the 
historical research method to 
take stock of  the modern 
competitions that were done to 
research. 

Primary And Secondary Tools:

 1. Some tools have been 

needed while doing research. In 
order to fulll that requirement, 
information was collected from 
some authors, as well as some 
c o l l e c t i o n  o f  i n f o r m a t i o n 
collections. The duration of the 
compet i t ion  was dec ided. 
Modern Olympic tournaments 
are considered. The researcher 
gathered the information stored 
in the primary and secondary 
form in that sense. The search 
engine used by Google was also 
m a d e  a v a i l a b l e  a n d  t h e 
information "Bharat at the 
Olympics" was available from 
W i k i p e d i a ,  T h e  F r e e 
E n c y c l o p e d i a .  S o m e 
researchers have also come to 
take a review of the competition 
that has actually been seen.

Duration:

 T h e  m o d e r n  O l y m p i c 
Games from 1896 to 2016

P e r f o r m a n c e  O f  I n d i a n 
Ath le tes  In  The  Modern 
Olympic Games:

 In the modern Olympic 
Games, India sent some players 
to the two malls and four-eld 
games at the ATP (Belgian) in 
1920. In this p. F. Chougule 
(Mumbai) and P.C. The players 
of Banerjee (Bengal) were 
involved in this. But these 
players have not been able to 
perform anything special in this 
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S.N.  Players  Year  Veneu  Dicipline Proficiency
1

 
P. D. Chougule

 
1920

 
Antwerp

 (Belgium)

 

Marethone First Indian

2

 

Dilipsingh

 

1928

 

Amsterdam

 
(Holand)

 

Long Jump 8th Place

3

 

Kabddi Team

 

1936

 

Barlin

 

(Germany)

 

Kabaddi

 

Spectacular 
Match

4

 

Kantilal Shaha

 

1948

 

Landon

 

(England)

 

100 M. 
Backstrock

7th Place 

5

 

Footboll Team

 

1948

 

Landon

 

(England)

 

Footboll Spectacular 
Match

6

 

Mangave Sir

 

1952

 

Helsinki

 

(Finland)

 

Wresling 5th Place

7

 

Footboll Team

 

1956

 

Melbourne

 

 
 

(Austrelia)

 

Footboll 4th Place 

8

 

Milkhasingh

 

1960

 

Rom(Italy)

 

400 M. Running 4th Place 
9

 

Karansingh

 

1960

 

Rom(Italy)

 

Trap Shuting 8th Place 
10

 

Gurubachanasi
ngh

 

1964

 

Tokyo

 

(Japan)

 

100 M. Hurdals 5th Place 

11

 

Udaychand

 

1968

 

Mexico City

 

Wresling 7th Place 
12 Hokey Team 1972 Munich

(Germany)
Hokey 4th Place 

13 Sudeshkumar 1972 Munich
(Germany)

Wresling 4th Place 

14 Premnath 1972 Munich
(Germany)

Wresling 4th Place 

15 Shriramingh 1976 Montreal
(Canada)

800 M. Runnig 7th Place 

16 P. T. Usha 1984 Los Angeles

(America)

400 M. Hurdals 4th Place 

tournament. I.e. In the eighth 
Olympic Games held in Paris 
(France) in 1924, T. K. Pint, S. 
Hall., W. Hildarth, M. Vyankatran 
Swami, C. K. Lakshmanan, 
Palasinghe, M. R. Hinge, Dilip 
Singh was involved in this. There 
w a s  n o  d i s a p p o i n t i n g 
performance in the Olympics due 
to lack of a medal. Etc. Sun In 
1928, 8 elders were sent, as 
well. Sun In 1932 three elders 
sent and so on. In 1938, 4 

outdoor players took part. The 
performance score in all the 
three Olympic events remained 
very disappointing. Wrestling, 
shooting, archery, football, 
equestrian etc. since 1992 
However, India did not perform 
any remarkable performance 
except in the hockey gold medal 
and wrestling bronze (Khashaba 
Jadhav).

Some Quality Players:



Sports Medals:

Special Record Holder Player: 

 

S. N. Player Name Medal Year Venue Game Dicipline
. Norman Pritchard Silver Medal 1900 Paris Athletics 200 M.

. Norman Pritchard Silver Medal 1900 Paris Athletics 200 M.

. Indian Team Gold Medal 1928 Amsterdam
(Holand)

Hokey Men

Games

 

Gold Medal

 

Silver Medal

 

Branz Medal Total Position
Hokey

 

8

 

1

 

2 11 1
Shooting

 

1

 

2

 

1 4 34
Athletics

 

0

 

2

 

2 71
Wresling

 

0

 

2

 

4 5 43
Badminton

 

0

 

1

 

1 2 9
Boxing

 

0

 

0

 

2 2 64
Tennis

 

0

 

0

 

1 1 30
Waight Lifting

 

0

 

0

 

1 1 56
Total

 

9

 

7

 

12 28 -

.  Indian Team   Gold Medal  1932  Los Angeles Hokey Men

.

 
Indian Team

  
Gold Medal

 
1936

 
Berlin Hokey Men

.

 

Indian Team

  

Gold Medal

 

1948

 

Landan Hokey Men

.

 

Indian Team

  

Gold Medal

 

1952

 

Helsinki Hokey Men

.

 

Khashaba Jadhav 

  

Branz Medal

 

1952

 

Helsinki Wresling Mens Freestyle 
Batmwight

.

 

Indian Team

  

Gold Medal

 

1956

 

Melbourne Hokey Men

.

 

Indian Team

  

Silver Medal

 

1960

 

Rom Hokey Men

.

 

Indian Team

  

Gold Medal

 

1964

 

Tokyo Hokey Men

.

 

Indian Team

  

Branz Medal

 

1968

 

Mexico City Hokey Men

.

 

Indian Team

  

Branz Medal

 

1972

 

Munich
(Germany)

Hokey Men

.

 

Indian Team

  

Gold Medal

 

1980

 

Mosco Hokey Men

.

 

Leander Paes

 

Branz Medal

 

1996

 

Atlanta Tenis Mens Single

.

 

Karnam Malleswari

 

Branz Medal

 

2000

 

Sydney Waight 
Lifting

Women 69 Kg.

. Rajyavardhan Singh 
Rathore

Silver Medal 2004 Athens Shooting Mens Double 
Trap

. Abhinav Bindra Gold Medal 2008 Beijing Shooting Mens 10 M. 
Air Ryfle

` . Vijender Singh Branz Medal 2008 Beijing Boxing Middle Waight

. Sushil Kumar Branz Medal 2008 Beijing Wresling Mens Free 
Stiyle 66 Kg.

. Vinay Kumar Silver Medal 2012 London Shooting Mens 25 
Rappied Fire 
Pistle

. Sushil Kumar Silver Medal 2012 London Wresling Mens Free 
Slyle 66 Kg.

. Saina Nehaval Branz Medal 2012 London Badminto
n

Women Single

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2147April, 2018



   
 

    

    

    

. Mery Kom Branz Medal 2012 London Boxing Women Fly 
Waight

. Gagan Narang Branz Medal 2012 London Shooting Mens 10 M. 
Air Ryfle

. Yogeswar Datta Branz Medal 2012 London Wresling Mens Free 
Style 60 Kg.

. P. V. Sindhu Silver Medal 2016 Rio De 
Janeiro

Badminto
n

Women Single

. Sakshi Mallik Branz Medal 2016 Rio De 
Janeiro

Wresling Women 
Freestyle 58 
Kg.

    
   

       
       
       
       

       

 

Compition/Yea
r

Gam
e No

 

Me
n

 

Wome
n

 

Tota
l

 

Gold 
Meda
l

 

Silver 
Meda
l

 

Branz 
Meda
l

 

Tota
l

Positio
n

1964 1

 

1

 

-

 

1

 

-

 

-

 

-

 

- -
1968 1 1 - 1 - - - - -
1988 1 2 1 3 - - - - -
1992 1 2 - 2 - - - - -
1998 1 1 - 1 - - - - -
2002 1 1 - 1 - - - - -
2006 3 3 1 4 - - - - -
2010 3 3 - 3 - - - - -
2014 3 3 - 3 - - - - -

              India And The Olympic Games (Winter Olympics):

India And The Olympic Games (Summer Tournament):

Compition/Yea
r

Gam
e No

Me
n

Wome
n

Tota
l

Gold 
Meda
l

Silver 
Meda
l

Branz
Meda
l

Tota
l

Positio
n

1900 1 1 - 1 - - 2 17
1920 2 6 - 6 - - - -
1924 2 13 2 15 - - - -
1928 2 21 - 21 1 - - 1 23
1932 3

 

30

 

-

 

30

 

1

 

-

 

-

 

1 19
1936 3-4

 

27

 

-

 

27

 

1

 

-

 

-

 

1 20
1948 10

 

71

 

-

 

79

 

1

 

-

 

-

 

1 22
1952 11

 

60

 

4

 

64

 

1

 

-

 

1

 

2 26
1956 8

 

58

 

1

 

59

 

1

 

-

 

-

 

1 24

1960 6

 

45

 

-

 

45

 

-

 

1

 

-

 

1 32
1964 8

 

52

 

1

 

53

 

1

 

-

 

-

 

1 24
1968 5

 

25

 

-

 

25

 

-

 

-

 

1

 

1 42
1972 7

 

40

 

1

 

41

 

-

 

-

 

1

 

1 43
1976 2

 

20

 

-

 

20

 

-

 

-

 

-

 

-
1980 1

 

58

 

18

 

76

 

1

 

-

 

-

 

1 23
1984

   
48

 
-

 
-

 
-

 
-

1988 7
   

46
 

-
 

-
 

-
 
-

1992 5   53  -  -  -  -
1996 13 44 4 49  -  -  1  1 71
2000 7

   
65

 
-

 
-

 
1

 
1 71

2004 14

 

48

 

25

 

73

 

-

 

1

 

-

 

1 65
2008 12

 

31

 

25

 

56

 

-

 

-

 

2

 

3 50
2012 13 60 23 83 - 2 4 6 55
2016 15 66 54 118 - 1 1 2 67
Total 9 7 12 28
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Discussion:
 India's participation in the 
overall modern Olympic Games 
seems to be caut ious but 
s u c c e s s  i n  t h e   e l d  o f 
participation can not be said to 
be remarkable. The Indian 
players' performance has been 
disappointing. Our country 
seems far behind in comparison 
to other countr ies. Except 
Hockey's 2008 performance and 
medal tally, the country did not 
s h o w  a n y  r e m a r k a b l e 
performance. Despite India's 
involvement in comparison to the 
US, Russia, England, China, 
Korea, Japan and Germany, a 
great deal could not be reached. 
An Olympic tournament win for 
the United States, Russia, 
France, from 50 to 55 gold 
medals to be, and that this was 
up as the Olympics (18 9 6 2016) 
in India only 1 individual gold 
medal (Abhinav bindra shooting) 
and 8 team gold (Hockey) 7 silver 
And 12 bronze medals. There 
are a total of 28 medals, and 
India is far behind in comparison 
to other advanced countries. If 
there is a need to improve, then 
many schemes will be required. 
There is a need for research.
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Introduction :

 India is a multicultural and 
multi plural society, where when 
one talks of education, one 
thinks in many ways of the 
community, its’ ups and downs, 
its conicts. There are a variety 
of diverse cultures, beliefs and 
practices represented in the 
classroom. ‘Not all students can 
be taught in the same way 
because they are not the same. 
Their cultures and experiences 
inuence the way they learn and 
interact with their teachers and 
peers. They have different 
needs, skills, and experiences 
that must be recognized in 
d e v e l o p i n g  e d u c a t i o n a l 
programs. Each student is 
different because of physical and 
m e n t a l  a b i l i t i e s ,  g e n d e r, 
e thn ic i ty,  race,  language, 
r e l i g i o n ,  c l a s s ,  s e x u a l 
orientation, geography and age. 
Multicultural education is a 
concept that incorporates the 
diversity of students and equality 
in education. Equality ensures 
that students are provided the 

same access to the benets 
regard less  o f  the i r  g roup 
membership (Golnick and Chinn, 
2009, p. 4)’.

Concept of  Mult icultural 
education : 

 Multicultural education is a 
very broad concept. Multicultural 
education is an educational 
philosophy that focuses on 
celebrating cultural differences 
while also recognizing the 
importance of challenging all 
forms of discrimination based on 
race, gender, age, religion, ability 
or sexual orientation. Numerous 
deni t ions of  Mult icul tural 
education have been given, few 
of them are as given below. 

Gay (2000a) and Ladson-
Billings (2003) : 

 Mul t icul tural  educat ion 
refers to adopting a culturally 
responsive pedagogy and 
having trained instructors that 
facilitate this pedagogy.

Gollnick and Chinn (2009, p.4):  

 Multicultural education is an 
educational strategy in which 
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students’ cultures are used to 
develop effective classroom 
i n s t r u c t i o n  a n d  s c h o o l 
environments. It supports and 
extends the concepts of culture, 
diversity, equality, social justice 
and democracy into the school 
setting.

Banks (1999, p.1) seems to 
offer the most encompassing 
vision of MCE dening it as ‘an 
idea, an educational reform 
movement, and a process whose 
major goal is to change the 
s t r u c t u r e  o f  e d u c a t i o n a l 
institutions so that male and 
female students, exceptional 
students, and students who are 
members of diverse, racial, 
ethnic and cultural groups will 
have an equal chance to achieve 
academically in school’. 

 Mul t icul tural  educat ion 
refers to any form of education or 
teaching that incorporates the 
histories, texts, values, beliefs, 
and perspectives of people from 
different cultural backgrounds. 
Multicultural education aims to 
improve the learn ing and 
s u c c e s s  o f  a l l  s t u d e n t s , 
par t icu lar ly  s tudents f rom 
cultural groups that have been 
historically underrepresented or 
t h a t  s u f f e r  f r o m  l o w e r 
educational achievement. The 
goal of multicultural education is 

to help students understand and 
appreciate cultural differences 
and similarities and to recognize 
the accomplishments of diverse 
e t h n i c ,  r a c i a l ,  a n d 
socioeconomic groups. To 
assimilate this concept, one 
needs to have an understanding 
of multitude of differing ideals. 
The focus may be on curriculum, 
students or teachers. It is 
c o n c e r n e d  a b o u t  t h e 
t r ans fo rma t i on  a l ong  t he 
following :

i. Ensures equal educational 
opportunity to all  students 
irrespective of their race, creed, 
gender or socio- economic 
status.

ii. Encourages students to 
appreciate their own cultural 
backgrounds.

iii. Develops skills, knowledge, 
values and attitudes in students.

iv. Makes educat ion more 
child-centred and inclusive and 
student-centred. 

v. Promotes cross-cultural 
awareness and makes the 
students respect heritage of 
others.

N e e d  o f  M u l t i c u l t u r a l 
curriculum : 

i) T o  e x p o s e  b i a s e s , 
stereotypes, and policies that 
can restrict achievement
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ii) To prepare students for 
d i v e r s e  w o r k p l a c e s  a n d 
multicultural environments

iii) To ensure that content is fair, 
accurate, and inclusive

iv) To accommodate for diverse 
teaching and learning styles of 
teachers and students

v) To help students, faculty, 
and staff become advocates for 
multicultural awareness

Analysis of Multicultural 

education reected in the 
revised B.Ed. Curricula of 
North Maharashtra University, 
Jalgaon  is given in the table. 

In the B.Ed. Curricula of North 
Maharasht ra  Univers i ty, 
Jalgaon a variety of topics and 
subject matters exist which are 
r e l a t e d  t o  m u l t i c u l t u r a l 
education. They are given in the 
table. 

 
  

Course Course Name Content related to multicultural education
A 1 Childhood 

and Growing 
Up

Unit-1 Introduction to childhood
c) Relation of childhood with family, neighborhood, Schools and 
community

Unit-2 Theories and factor on child development
a) Theories for child development, childhoods and adolescence in 
urban slum, tribal and dalit family.
b) Impact of urbanization and economic change on child 
development.
c) Impact of media on child development
Unit-4 Areas of child development.
d) Impact of natural and social environment on child in different 
stages of development

A 2 Contemporary 
India and 
Education

 

Unit-1 Education and National Development

 

a) Concept and causes of social diversity

 

b) Levels of diversity-

 

individual, regions, languages, religions, 
castes and tribes.

 

c) Challenges for universal education.

 

d) Impact of Social diversity on national development.
Unit-2 Provisions for Education in Constitution of India
a) Preamble of the constitution.

 

b) Fundamental Rights and Duties of Citizens.

 

c) Constitutional values-

 

freedom, justice, equality and 
fraternity.

 

d) Impact of constitutional values on Education in Contemporary 
India

 

Unit-4 Universalization of Education in India.

 

a) Education and Right to education 2009 in India

 

b) Education and Sarva shiksha Abhiyan in India
 

c) Impact of Liberalization, Privatization and Globalization on 
School Education in India.  
d) Issues in School Education in India.  A3 Language 

across the 
Curriculum

Unit 1-

 
Introduction of Language across the Curriculum

c) Language and literacy background of students.
d) Influence of language on classroom interactions
Unit 2 School and language
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a) Impact of language on learning of student

 

b) Deficit theory and Discontinuity theory

 

c) Impact of Language diversity in classroom

 

d) Power of dynamics of standard language.

 

Unit 3-

 

Language Teacher

 

a) Role and responsibilities of language teacher.

 

b) Educational Programs for development of Language proficiency of 
student.

 

c) Impact of media to improve the Language proficiency of student.
d) Impact of school environment on development Multilanguage 
among student.

 

A 6 Knowledge 
and 
Curriculum-

Unit no 3- Dimensions of Curriculum
ii. Concepts of universalism and secularism

B3/B4 Content cum 
Methodology 
– Geography

Unit No 3: Advance concepts in Geography –
ii. Advance concepts in Regional Geography – Natural regions, 
Natural region of India,
Neighboring country’s of India – Israel, Saudi Arabia, Maleshiya, 
Japan, Shrilanka

EPC- 4 Drama and 
Art in 
Education

Unit -4 Knowledge of Indian Craft Traditions and its 
relevance in education
i. Knowledge of Indian Contemporary Arts and Artists; Visual 
Arts (based on a set of slides, selected for the purpose)
ii.Indian festivals and its artistic significance

A 7 Genders, 
School and 
Society

UNIT 1: GENDER ISSUES: KEY CONCEPTS
i. Gender, sex, sexuality, patriarchy, masculinity and feminism
ii. Gender bias, gender stereotyping, and empowerment
iii. Equity and equality in relation with caste, class, religion, 
ethnicity, disability and region.

 

iv. Historical backdrop: Some landmarks from social reform 
movements in India.
UNIT 2 : GENDER, POWER AND EDUCATION
i. Theories on Gender and Education: Application in the Indian 
Context

 

• Socialisation theory

 

• Gender difference

 

• Structural theory

 

• Deconstructive theory

 

ii. Gender Identities and Socialisation Practices in:

 

• Family

 

• Schools

 

• Other formal and informal organisation.

 

iii. Schooling of Girls:
 

• Inequalities and resistances (issues of access, retention and 
exclusion). 
UNIT 3: GENDER ISSUES IN CURRICULUM

 i. Gender, culture and institution: Intersection of class, caste, 
religion and region.

 
ii. Construction of gender in curriculum framework since 
Independence: An analysis
iii. Gender and the hidden curriculum
iv. Gender in text and context (textbooks' inter-sectionalist with 
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other disciplines, classroom

 

processes, including pedagogy)

 

v. Teacher as an agent of change.

   

vi. Life skills and sexuality.
UNIT 4: GENDER, SEXUALITY, SEXUAL HARASSMENT 
AND ABUSE

 

i. Linkages and differences between reproductive rights and sexual 
rights

 

ii. Development of sexuality, including primary influences in the 
lives of children (such as

 

gender, body image, role models)
iii. Sites of conflict: Social and emotional.
iv. Reasons of sexual harassment in family, neighbourhood and 
other formal and informal
institutions.
v. Agencies perpetuating violence: Family, school, work place and 
media (print and electronic)
vi. Institutions redressing sexual harassment and abuse.

 

 
 

ii. Factors affecting the self- political, historical, and social forces.
iii. Ways for self development- Yoga,Movies,Poetry, Humor and 
aesthetic representations.

A 8 Inclusive 
Education

Unit III- Children with Diverse Needs and Utilization of 
Resources
i. Definition and characteristics of children with sensory ( hearing, 
visual and physically
challenged) social and emotional problems - scholastic 
backwardness,
underachievement , slow learners, children with special health 
problems, environmental.
ii. Role of teachers working in inclusive

 

School and resource for 
teacher in developing

 

academic skills.

 

iii. Role of technology for meeting diverse needs of learners.
iv. Types of services approaches, strategies, personnel involved 
and their specific roles and

 

responsibilities.

 

v. Identifying the required resources for children with varied 
special needs.

 

Unit IV-Socially Disadvantaged Children in India: Status and 
Provisions

 

i. Meaning of socially disadvantaged children,

 

ii. Socially disadvantaged section in India-the scheduled castes, 
scheduled tribes educationally backward minorities and slum 
children.

 

iii. Provisions in the Constitution of India for social group equity 
and education of

 
socially disadvantaged sections.

 

iv. National Policy on Education (1986), POA, 1992 and National 
Curriculum 
Framework, 2005. 
v. Achievement of socially disadvantages children

EPC 9 Understandin
g the Self

Unit no -2.Development of Self & Personality
i. Development of holistic and integrated self and personality.
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EPC -
10

Education for 
Peace

 

UNIT 2: Development of peace education.

 

i.Understanding conflicts,

 

ii. Underlying personal-social processes

 

and mediation,
iii.Transformation of conflict

 

UNIT 3: EMPOWERMENT OF SELF THROUGH 
CRITICAL SELF REFLECTION

 

i. Understanding adequate self.

 

ii. Distraction in peace education-Negative experiences generate 
stress, anger aggression.
iii. Approaches for peace education-Yoga, meditation, stress 
management, positive physical health and attitudes
UNIT 4: Orienting Education
UNIT 4: Orienting Education for Peace Building
i. Healthy discipline practices in and outside classroom
iii. Experiences of different cultural identities, issues, challenges,
conflicts in the neighbourhood, or country and global

 

 Today ’s  cu r r i cu lum o f 

t e a c h e r  t r a i n i n g  c o u r s e 

p r e s c r i b e d  b y  N o r t h 

Maharash t ra   Un ive rs i t y, 

Jalgaon is very much reected to 

Multicultural Education. By the 

analysis of the B.Ed. Curriculum 

it was found that the inclusion of 

a variety of themes which 

discuss many relevant social 

issues of global importance from 

various cultures make the 

content integrated multicultural. 

The current  curr icu lum is 

designed to cater for every 

learner from whatever class, 

religion or caste suggests that 

teachers in a Mult icultural 

society need to become critical 

towards their own values and 

those of others and help the 

learners in their classrooms to do 

the same. 

Conclusion :

Multicultural education is not just 

the integration of content related 

to a variety of cultures but it is a 

perspective which enables the 

teachers to handle issues and 

topics from a variety of angles. 

C o n t e n t  t a u g h t  f r o m  a 

multicultural perspective helps in 

deve lop ing  va lues  i n  the 

students. Education with a 

multicultural perspective will 

i m p r o v e  t h e  a c a d e m i c 

performance of the students as 

l e a r n i n g  b e c o m e s  m o r e 

meaningful.
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Abstract:

The purpose of the studies to the 
physical tness of Cricket and 
kho-kho players (Male) of A. T. 
Zambre High School, Jalgaon 
selection of 30 students from 
each game of Cricket and Kho-
Kho players separately the 
subjects were by AAPHER Youth 
physical tness test which 
measure  s i x  e lemen ts  o f 
physical tness batter. The data 
col lected from these tests 
reconvert into normal and are 
statistic call analyzed with the 
two groups to nd out the 
physical tness.

 Education contribute to the 
development and preparation of 
the entails culture Education is 
not conned to the lm its of 
schools To is present in all the 
limits of school. It is present in all 
the experiences of and individual 
in the home play ground as well 
as the school the education 
Institution represent as place 
where youth spends all large 
amount of time between the age 

of Fifteen of Seventeen years 
age.

Physical education has much 
contribute during the schools 
years when and individual can 
develop his body into a strong 
and beautiful machined adjudge 
with skillful movements and co-
ordinate section it has a major 
c o n t r i b u t i o n  t o  m a k e 
development of all youth.

The aims of physical education 
must be related to the qualities of 
the education the aim of physical 
educat ion is  the opt imum 
development of the physically, 
socially and mentally integrated 
a n d  a d j u s t e d  t h o u g h t 
participation in large muscular 
activities.

The purpose of the study was to 
nd whether there is a day 
signicant difference in physical 
tness among Cricket players 
and kho-kho players.

Keywords:

Physical tness, Cricket Players, 
Kho-Kho Players.

Introduction:

“COMPARATIVE STUDY OF PHYSICAL FITNESS 
AMONG CRICKET AND KHO-KHO PLAYERS” 
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The aim of sports and physical 
tness is to develop in muscular 
co-ordination by worthy use of 
leisure time through physical 
activities. It also focuses at 
personal development and good 
citizenship Physical tness 
provides capacity for activity. 
M o d e r n  c o m p e t i t i v e 
performance demands soccer 
retaining every day throughout 
the year to maintain tness. This 
test has undergone revision 
through the years but in general it 
has  a lways  a l te rna ted  to 
measure physical character 
related to effective athletic 
performance.

 Today physical tness has 
become an important part of life. 
Physical education, sports and 
games are the important media 
for Physical tness in their 
diversied forms have become a 
part of the curriculum in schools 
colleges' and Universities At 
Present Professionalism in 
sports has gained greater 
importance, This has made the 
athletics by for a high level of 
Performance.

Hypothesis:

 It was hypothesized that the 
kho-kho players may have better 
physical tness than the Cricket 
players at A.T.Zambre High 
School, Jalgaon.

Method:

 To achieve this purpose the 
investigator selected so Cricket 
players and 30 kho-kho players 
ne each discipline from the A. T. 
Zambre High School, Jalgaon 
the Cricket and kho-kho players 
selected for this stuffy had 
enough experience in their elds 
by participation in the inter 
district meet competitions.

The investigator administered 
the physical tness test on these 
subjects to measure the tness. 
The test was conduct any other 
explanations the test score were 
recorded according to the 
instruction given Cricket and 
kho-kho players were also tested 
in the same way on the physical 
tness and the scores were 
recorded, the data collected was 
analyses statistically to ing out 
the results.

 These two groups were then 
tested with the help of AAHPER 
Youth tness test to nd out the 
physical tness. The researches 
selected AAHPER test because 
it is considered to be the most 
reliable and valid of 

 The American Associations 
for Health Physical Education 
a n d  R e c r e a t i o n  A A P H E R 
developed a battery of test to 
measure the following aspects of 
physical tness.



3
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1. Sit ups -To measure 

  abdominal  

  strength

2. Standing  -To measure

    broad jump the leg strength

3. Shuttle Run  -To measure 

  Agility

4. 50 yard  -To measure

    dash the speed       

5. 600 yards  -To measure

    walk and  the endurance

    run test   

Result and Discussions:

The statistical analysis of the 
collected data pertaining to the 
story on physical tness of 
Cricket and kho-kho players in 
presented in this chapter

Graph:

Compar ison of  Physical 
tness among Kho-Kho and 
Cricket

Kho-Kho | Cricket

The following of the study and 
discussion were presented here 
under.

 The difference between the 
means of Cricket and Kho-kho 
players in the physical tness 
variables in Sit ups (1.33), , 
Standing broad jump (2.41), 
Shuttle run (2.44), 50 yards dash 
(1.85) and 600 yards walk (1.62) 

were found to be statistically 
signicant at 0.05 pecan level of 
condence.

 The differences between the 
means of the Cricket and Kho-
kho players the physical tness 
variables were found to be 
statistically signicant at 0.05 
percent ievei of condence.

 From these ndings it is 
clear that the kho-kho players 
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Groups Mean Standard
 

Deviation

 
t-ratio p-value

Kho-Kho -

   

Sit ups

 

1.83

 

0.16

 

1.33

 

0.35
Cricket    -

   
Sit ups

 
1.76

 
0.16

 

Kho-Kho  
 

-
     

SBJ            
 

20.20
 

4.16
 

2.411
 

0.01
Cricket    -

   
SBJ

 
18.64

 
3.63

 

Kho-Kho -   Shuttle run 7.68 0.69  
2.44  0.01

Cricket    -   Shuttle run 7.96 0.67  
Kho-Kho -

   
50

 
yard
 

dash
 

7.56
 

0.65
 1.85

 
0.00

Cricket    -

   
50

 
yard

 
dash

 
8.36

 
0.70

 Kho-Kho

 

-600 yard run walk

 

2.91

 

0.10

 
1.62

 

0.73
Cricket -600 yard run walk 2.11 0.28

1) The kho-kho players were 
superior in the matter of strength 
than the Cricket players.

2) Hence the difference was co 
silvered as in signicant in 
standing board jump so therefore 
no difference between kho-kho 
and Cr icket  p layers when 
measured the leg strength.

3) Hence kho-kho players were 
p roved  to  be  supe r io r  i n 
abdominal strength.

4) Hence the difference was 
found to be signicant in shuttle 
run so there was a difference 
between kho-kho and Cricket 
players in relation to agility.

5) The difference was shown that 

kho-kho players have score 
highly signicant in the matter of 
endurance that the Cricket 
players.

The following conclusions 

1) The Kho-kho players process 
more physical tness than 
Cricket players.

2) The kho-kho players are 
superior to the Cricket players in 
almost al l  physical tness 
components. 

References:

1)Arnold p j education of physical 
educat ion and personal i ty 
developed London 1968 p-
72carl e will gore -evaluation in 
health and physical education 

were provided to be better than 
Cricket players in all respects 

this may be because of daily 
practice and physical exercise.

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2160April, 2018



***

1961-p-16.

2) Charles a niche fornication of 
physical education and sports 
set Loomis hyson co Mosby co 
1983-p-143.

3) Danid R.J Bull c r Rosie Jive 
Roses a physical education and 
of the Sutcliff sport is bin 0-72 34-
15:7l-4.

4) Danid h Clarke Harrison 
Clarke Advanced statistics with 
A p p l i c a t i o n  t o  P h y s i c a l 
education Englewood chiefs 
New Jersey prognostic halls Inc 
1972-p-33.

5) Danid h Clarke Harrison 

Clarke Research prose in 
physical education Englewood 
chits Bow Jersey paretic Hal inc-
19r84 p-157

6) DE vie S ma. A. Age and 
exercise e physical o excise of 
physical education and athletics 
London staples pray 1967-p-131 
Carl E. Will Goes Evaluation in 
wealth and physical education 
1961-p-16.

7) Edward f volt her Arthur slinger 
Betty Faster mal breath Tillman 
T h e  o r g a n i z a t i o n  a n d 
Administrat ion of  physical 
education -1979 p-104.

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2161April, 2018



The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2162April, 2018

Prof. Dr. Ranjana Rajesh Sonawane
 K.C.E.S.’s. B.ED. & B.P.ED. College, Jalgaon

TEACHER AND MULTICULTURAL EDUCATION

 Multicultural education is an 

educational philosophy that 

focuses on celebrating cultural 

d i f f e r e n c e s  w h i l e  a l s o 

recognizing the importance of 

c h a l l e n g i n g  a l l  f o r m s  o f 

discrimination based on race, 

gender, age, religions, ability or 

sexual orientation. Multicultural 

education refers to any form of 

education or teaching that 

incorporates the histories, texts, 

values, beliefs, and perspectives 

of people from different cultural 

backgrounds. At the classroom 

level, for example, Teacher may 

modify or incorporate lesson to 

reect the cultural diversity of the 

students in a particular class. In 

many cases, “culture” is dened 

in the broadest possible sense, 

encompassing race, ethnicity, 

nationality ,language, religion, 

class, gender, sexual orientation 

,and  “exceptionality” a term 

a p p l i e d  t o  s t u d e n t s  w i t h 

specialized needs or disabilities.

 G e n e r a l l y  s p e a k i n g , 

mul t icu l tu ra l  educat ion  is 

predicated on the principle of 

educat iona l  equ i ty  fo r  a l l 

students, regardless of culture, 

and it strives to remove barriers 

to educational opportunities and 

success for students from 

different cultural backgrounds. In 

practice, educator may modify or 

eliminate educational policies, 

programs, material, lesson, and 

instructional practices that are 

either discriminatory toward or 

insufciently inclusive of diverse 

c u l t u r a l  p e r s p e c t i v e s . 

Multicultural education also 

assumes that the ways in which 

students learn and think are 

deeply inuenced by their 

cultural identity and heritage, 

and that to teach culturally 

diverse students effectively 

r e q u i r e s  e d u c a t i o n a l 

approaches that value and 

r e c o g n i z e  t h e i r  c u l t u r a l 

backgrounds.  In  th is  way 

.multicultural education aims is 

improve the learn ing and 

s u c c e s s  o f  a l l  s t u d e n t s , 

par t icu lar ly  s tudents f rom 

cultures groups that have been 

historically underrepresented or 

that suffer from lower education 

achievement and attainment.  



Instructionally multicultural 

education may entail the use of 

texts, materials, references and 

historical example that are 

understandable to students from 

different cultural backgrounds or 

the reect their particular culture 

experience.     

 A n  a p p r o a c h  t o 

multicultural-Dr.James A. Banks-

educator and author of over 

twenty books on multicultural 

education has identied four 

approaches that teachers can 

u s e  f o r  i n t e g r a t i n g 

mult icultural ism in to their 

curriculum. Let’s look at each 

approach one at a time.

Contribution- Teacher using 

this approach provides example 

of the relevant contribution and 

hero ic  accompl ishment  of 

people from different races and 

cultures, without changing the 

lesson plan or goals of the unit 

being taught. For example, in a 

science unit student could learn 

to the contributions of scientists 

from different countries.

Additive- 

 This approach requires 

adding cultural realities that 

traditionally are left out of a 

curriculum that focuses on a 

t rad i t i ona l l y  ho l i day,  l i ke 

I n d e p e n d e n c e  D a y  o r 

Thanksgiving. Providing stories 

how native Indians were involved 

in the rst Independence Day 

celebration would be one way to 

add multicultural elements. The 

Additive approach does not 

change to overall curriculum.

Transformation-

 T h e  t r a n s f o r m a t i o n 

approach seek to change the 

a t t i t u d e s  a b o u t  c u l t u r a l 

difference by using a different 

curriculum, one that encourages 

students to view problems and 

concepts from the perspective of 

different cultures. For example if 

students were studying the 

American Indian wars, they 

would consider the view of the 

settlers, soldiers and also native 

peoples.

Social Action- 

 This social action approach 

uses the concepts from the 

transformation curriculum and 

takes it a step further, where 

students take action for social 

change. After acquiring the 

necessary knowledge about 

something in their community 

that need change, students get 

involved in activities that may 

effect that change, such as 

writing letters to senators or 
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taking the time to reach out and 

be friend students of different 

races or ethnic backgrounds.

   Multicultural education is 

generally predicated on the 

principle of equity-i.e., that the 

allocation and distribution of 

e d u c a t i o n a l  r e s o u r c e s , 

p r o g r a m s ,  a n d  l e a r n i n g 

experiences should be based on 

need and fairness, rather than 

strict equality. for example 

,students who are not procient 

in the English language may 

learn in bilingual setting and read 

bilingual texts ,and they may 

receive comparatively more 

instructional support than their 

English speaking peers so that 

t h e y  d o  n o t  f a l l  b e h i n d 

academically or drop out of 

s c h o o l  d u e  t o  l a n g u a g e 

limitations.

 (Wikipedia) Multicultural 

education, also viewed as a way 

of teaching, promotes principles 

such as inclusion, diversity, 

democracy, skill acquisition, 

inquiry, critical thought, value of 

p e r s p e c t i v e s ,  a n d  s e l f -

reection.it encourages students 

to bring aspects of their cultures 

into the classroom and thus 

,allows teachers to supports the 

child’s intellectual and social, 

emotional growth. 

Advantage of Multicultural 

Education:

  According to the National 

Association for Multicultural 

education (NAME):

1. Help students develop positive 

self image. 

2. Offers students an equitable 

educational opportunity.

3. Allow multiple perspectives 

and way of thinking.

4. Combats stereotypes and 

prejudicial behaviour.

 5. Teaches student to critique 

society in the interest of social 

justice.

The fol lowing are a few 

representative way in which 

Multicultural education may 

p l a y  o u t  i n  s c h o o l s  b y 

Teachers-

1. Learning content - Text and 

learning materials may include 

multiple cultural perspectives 

and references. For example, a 

lesson on Geography subject, 

Teachers can explain different 

cultural perspectives, different 

l anguages ,  and  d i f f e ren t 

settlers.etc.

2. Cultural- Ask students to view 

animated lms about historical 

gures, have student research 

the history if the main characters 
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before they view the lms then 

ask them to compare their 

research with what was in the 

lm.

3. Student cultures - Teachers 

and other educators may learn 

about the cultural backgrounds 

of students in a schools ,and then 

intentionally incorporate learning 

expe r i ences  and  con ten t 

relevant to their personal cultural 

perspectives and heritage. 

S t u d e n t s  m a y  a l s o  b e 

encouraged to learn about to 

cultural background of other 

students in a class, and student 

from different cultures may be 

given opportunities to discuss 

a n d  s h a r e  t h e i r  c u l t u r a l 

experiences.

4. Critical analysis - Teacher 

may intentionally scrutinize 

learning materials to identify 

potentionally prejudicial or 

biased material. Both teachers 

and students might analyze their 

own cultural assumptions. 

 T e a c h e r  d u t y  i s  t o 

encourage students a real 

multicultural education in our 

s c h o o l .  F i r s t  d e  n e 

mu l t i cu l tu ra l i sm,  observe 

students closely, and value their 

real life experience of diversity 

over the text book version. 

Te a c h e r  c a n  l e a r n  e v e r y 

students learning style and 

encourage students to be proud 

of their heritage. And also be 

aware about biases. And create 

assignments that celebrate 

multiculturalism. Most important 

thing is make the classroom “A 

living Laboratory” and go beyond 

the textbook.creat multicultural 

projects that require students to 

choose a background outside of 

their own.
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INTERCULTURAL EDUCATION FOR 
SOCIAL COHESION IN INDIAN CONTEXT

Introduction

 This wide range of diversity 
in India produces complex 
c o g n i t i v e ,  a f f e c t i v e ,  a n d 
b e h a v i o r a l  r e a c t i o n s  i n 
individuals during the interaction 
with other individuals perceived 
as  d i f fe ren t .  In te rcu l tu ra l 
education requires to be carried 
out in a different cultural and 
social environment. This paper 
describes the importance of 
intercultural education for Indian 
social diversity to promote social 
cohesion. It is discussed in 
r e f e r e n c e  t o  c u l t u r e , 
interculturalism, Intercultural 
Education Social Cohesion, 
intercultural education for Indian 
social diversity to promote social 
cohesion.

 Culture

 Culture is the important part 
of our existence. Culture is a 
learned behavior as human 
beings learn from their own 
cul ture.   There are many 
different denitions of the word 
"culture”. According to Mitchell - 
culture is a nebulous structure of 
feelings that dene the life of a 

people, and a set of productions 
[art, etc.] that reect upon, speak 
to, or mold that structure of 
f e e l i n g  t h r o u g h  v a r i o u s 
strategies of representation.”  A 
society’s culture consists of 
whatever it is one has to know a 
believe in order to operate in a 
manner  acceptab le  to  i t s 
members and do so in any role 
that they accept for any one of 
themselves. Culturs is not a 
material phenomenon; it does 
not consist of things, people, 
behavior or emotions. It is rather 
an organization of these things. It 
is the form of things that people 
have in mind, their models for 
p e r c e i v i n g ,  r e l a t i n g  a n d 
interpreting them.

 Interculturalism

 Interculturalism has been 
dened as “the existence and 
equitable interaction of diverse 
cultures and the possibility of 
generating shared cultural 
expressions through dialogue 
a n d  m u t u a l  r e s p e c t . 
Interculturality is a dynamic 
concept and refers to evolving 
relat ions between cul tural 
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g r o u p s .  I n t e r c u l t u r a l i t y 
presupposes multiculturalism 
and results from ‘intercultural’ 
exchange and dialogue on the 
local, regional, national or 
i n t e r n a t i o n a l  l e v e l . 
I n t e r c u l t u r a l i s m  r e q u i r e s 
understanding, consideration 
and appreciation of the own 
culture, as well as respect based 
on genuine information and 
arousal of curiosity towards the 
e t h n i c  c u l t u r e  o f  o t h e r s . 
Interculturality is an action that 
occurs at the intersection of 
cultures, not being an end in itself

 Intercultural Education

 Sven Sierens introduces the 
f o l l o w i n g  d e  n i t i o n  o f 
Intercultural education “to equip 
young people with the cognitive 
characteristics attitudes and 
sk i l l s  they wi l l  need in  a 
multicultural, multinational and 
internationalising world. This set 
of cognitive characteristics, 
attitudes and skills can be 
brought together under the term- 
intercultural competence.”

 Intercul tura l  educat ion 
refers “to education training 
people able to appreciate 
different cultures, which are set 
in a traditional society and 
therefore able to accept to evolve 
in contact with these cultures, so 
that this diversity could become 
an asset enriching the cultural, 

social and economic life of the 
env i ronment .  In tercu l tura l 
education is a complex of 
principles and practices related 
to  the  en t i re  educa t iona l 
e n v i r o n m e n t  i n  a l l  i t s 
components, oriented towards 
shaping through and for cultural 
diversity, with a direct effect upon 
k n o w l e d g e  a n d  p o s i t i v e 
a p p r e c i a t i o n  o f  c u l t u r a l 
differences, promoting equity in 
education and equalization of 
opportunities. 

 In tercul tura l  educat ion 
refers to the phenomenon of 
interaction between people, 
religions, cultures, speakers of 
different languages who have 
different opinions and views. 
This education is fundamental in 
addressing cultural differences 
(principles, values, traditions 
etc.) as well as other differences 
(gender,  socia l ,  economic 
differences, etc.). Intercultural 
education implies the presence 
of members of different cultures, 
n a m e l y  e d u c a t i o n  o f 
interpersonal relationships.

 The origin of the thought 
intercultural education is from 
nineteen century when Indian 
formal education system was 
formed as schools for all. The 
emphasis in this rst phase was 
on assimilation, striping the 
children of their cultural identity 



completely and typical of this 
approach was its focus on 
language learning.   

Social Cohesion

 The  soc io log is t  Emi le 
Durkheim was the rst who used 
the concept of social cohesion. 
According to him social cohesion 
is an ordering feature of a 
society. “Social cohesion is the 
capacity of a society to ensure 
the well being of all its members, 
minimizing dispari t ies and 
avoiding marginalization.” In 
other words, we can say that it is 
t he  f ounda t i on  o f  human 
existence and co-existence. 
Social cohesion is universal, 
indivisible, and interdependent 
and is principle by which we 
create the sacred home for 
human dignity. Social cohesion 
i s  a  d e s i r e d  o u t c o m e  o f 
schooling, but its signicance 
extends beyond that. 

 Social cohesion is dened 
as the willingness of members of 
a society to cooperate with each 
other in order to survive and 
p r o s p e r .  W i l l i n g n e s s  t o 
cooperate means they freely 
choose to form partnerships and 
have a reasonable chance of 
releasing goals, because others 
are willing to cooperate and 
s h a r e  t h e  f r u i t s  o f  t h e i r 
endeavors equitably.

 According to Ruskin, John, 
social cohesion is a term used to 
denote that a complex whole 
such as society has reached a 
level of equilibrium and stability.

Intercultural Education for 
Social Cohesion in India

 The Indian society is a 
mobile society characterized by 
diversity and change. The issue 
of cohabitation together is 
increasingly approached in the 
modern society. We belong to 
different ethnic groups, various 
linguistic cultures and religious 
b a c k g r o u n d s .  G i v e n  t h i s 
diversity, coexistence is a must. 
Intercultural education is one of 
the basic tools with which 
members of the society and 
societies. Intercultural education 
i s  a  g l o b a l  n e c e s s i t y,  a 
specialized form of education 
that puts individuals and their 
c u l t u r e s  i n  p o s i t i o n s  o f 
differential treatment, but at the 
same time they are in positions of 
equal i ty.  I t  deals with the 
educational process through the 
vision of cultural diversity and is 
focused on cultural interaction 
phenomena (people, cultures, 
religions, speakers of different 
languages, people who have 
different views and opinions, 
etc.).

 As stated in Sven Sierens 
book “us-them-ours” (2000) “A 
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posit ive outcome of these 
developments has been the 
acceptance that intercultural 
e d u c a t i o n  s h o u l d  b e  o f 
advantage to all pupils of both 
the majority and of minority 
groups. The acceptance that 
intercultural education applies to 
all pupils resulted in dissociation 
from the immigrant issue. This 
mainstreaming also implied that 
–  a t  l e a s t  t h e o r e t i c a l l y -
intercultural education was 
turned into objective for all 
s c h o o l s  a n d  t e a c h e r s , 
irrespective of the composition of 
the classroom and school 
population.”

 In India there already exist 
diversity in cultures and tradition. 
Indians are subconsciously more 
aware about other cultures and 
t h i s  a w a r e n e s s  s u b t l y 
contributes to an understanding 
about other’s viewpoint. Indians 
have by default an implicit 
compassion for other cultures. 
Indian schools deal with students 
from different cultures. Their 
backgrounds differ in terms of 
parent’s education, religion, 
s o c i o  e c o n o m i c  s t a t u s , 
household and family norm, also 
they  d i f fe r  in  va lues  and 
a t t i t u d e s ,  l i f e s t y l e s , 
a b i l i t i e s / d i s a b i l i t i e s ,  a n d 
ethnicity, in case of urban 
schoo ls  even  na t iona l i t y.  

Ethn ic i ty  or  nat iona l i ty  is 
therefore only one of the factors 
that make our classrooms 
diverse and thus inuences our 
student’s culture. But in the 
existing Indian scenario the 
contemporary education is at a 
crossroads and facing multiple 
challenges related to equity, 
equality and quality, there is a 
need to evolve multi-pronged, 
context-specic strategies for 
addressing the needs of children 
from diverse backgrounds.

 In order to st rengthen 
democracy, education systems 
need to take into account the 
multicultural character of society, 
and aim at actively contributing 
to peaceful coexistence and 
positive interaction between 
d i f fe ren t  cu l tu ra l  g roups . 
Education is viewed as "the most 
powerful generator of social 
capital In Indian education 
s y s t e m  c l a s s r o o m s  a r e 
multicultural, even there are 
students from minority ethnic 
backgrounds and di fferent 
cultures. Their backgrounds 
d i f fer  in  terms of  parents 
educat ion,  re l ig ion,  soc io 
economic status, household and 
family form.  Additionally they 
differ in values and attitudes, 
lifestyles, abilities/disabilities, 
and ethnicity or nationality.  
Ethn ic i ty  or  nat iona l i ty  is 
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therefore only one of the factors 
that make integrity in classrooms 
with diversity. 

 Mul t icul tural  educat ion 
should contribute to social 
cohesion in following ways. 

1) Schools ought to teach the 
rules of the game: those that 
govern  in te rpersona l  and 
political action. They consist of 
the social and legal principles 
underpinning good citizenship, 
obligations of political leaders, 
behavior expected of citizens, 
and consequences for not 
adhering to these principles. 
Schools can also facilitate a 
student's appreciation for the 
complexity of issues related to 
historical and global current 
events and, in so doing, may 
increase the likelihood that a 
student will see a point of view 
other than his or her own. By 
teaching the rules of the game in 
this manner, schools foster 
t o l e r a n c e  a n d  l a y  t h e 
g roundwork  fo r  vo lun ta ry 
behavior consistent with social 
norms.

2) Schools are also expected 
to provide an experience roughly 
consistent with those citizenship 
principles, in effect, decreasing 
t h e  " d i s t a n c e "  b e t w e e n 
individuals of different origins. 
The educational experience 
derives from a wide variety of 

ac t i v i t ies ,  whether  in  the 
c l a s s r o o m ,  t h e  h a l l w a y, 
schoolyard, playing eld, or bus. 
The degree to which a school 
may do this well depends on its 
ability to design the formal 
curriculum, its culture, and the 
social capital of its surrounding 
community. The purpose for 
providing experiences that are 
consistent with the principles of 
citizenship is clear. Both formal 
and informal social contracts 
require elements of trust among 
strangers–to the extent that the 
socialization of citizens from 
different social origins allows 
them to acknowledge and 
respect each other; that is, 
decreasing the "distance." If the 
educa t iona l  t ask  i s  done 
effectively, this allows political 
i ns t i t u t i ons  to  ad jud ica te 
d i f ferences and economic 
institutions to operate efciently.

3) S c h o o l  s y s t e m s  a r e 
expected to provide an equality 
of opportunity for all students. If 
the public perceives that the 
school system is biased and 
unfair, then the trust that citizens 
place in various other public 
institutions is compromised. For 
instance, the willingness of 
adults to play by the rules of the 
game may be compromised if 
fairness in the system appears 
suspect. The competences are 
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necessary to live and work in a 
multi cultural society – they must 
t h e n  b e  i n t e r c u l t u r a l 
competences.  In  the 21st 
century being more about 
teaching competences, skills 
and learning to live together 
rather than focusing on facts, the 
above l ist  comes close to 
reaching those aims. The main 
aim of intercultural education is 
to lay foundations that ensure 
equal access to the learning 
process for every student. A 
single teacher cannot change 
the system, but they can change 
attitudes towards diversity in the 
classroom, teaching style, 
structure of the classroom by 
being open to learning and 
practicing new and inclusive 
teaching methods

4) Public schools are expected 
to incorporate the interests and 
objectives of many different 
groups and at the same time 
attempt to provide a common 
underpinning for citizenship. 
Often there are disagreements 
over the balance between these 
o b j e c t i v e s .  T h e s e 
d i s a g r e e m e n t s  m u s t  b e 
adjudicated. Adjudication can be 
accomplished through many 
mechanisms–public school 
boards, professional councils, 
parent-teacher associations. 
The success of a school system 

is based in part on its ability to 
garner publ ic support and 
consensus, and hence its ability 
to adjudicate differences over 
educational objectives.

5) Schools are expected to 
incorporate the spirituality. 
Economic, social, historical 
conicts, etc. which alternatively 
have a cultural component. It is 
believed that lack of spiritual 
communication generates and 
main ta ins  o ther  s ta tes  o f 
misunderstandings and tension. 
One of  the condi t ions for 
management of these states of 
m i s u n d e r s t a n d i n g  i s  t h e 
identication and maintenance 
of  some l ines of  sp i r i tua l 
communication. Intercultural 
education can be approached 
from the perspective of conicts 
a s  a  s o l u t i o n  t o  r a c i s m , 
intolerance, and xenophobia. 
This education is a very useful 
t o o l  i n  c o m b a t i n g  t h e m .  
Intercultural education is a tool 
f o r  p r o m o t i n g  e q u a l 
opportunities, the development 
of democracy, and respect for 
human rights. By educating 
people in intercultural spirit a 
series of problems wil l  be 
avoided and even solved such as 
tendencies of contempt, denial of 
values and tradit ions, and 
different behaviors. Intercultural 
education in terms of shaping 
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personal identity comes from the 
fact that people come into 
contact with each other, and 
maintaining social relationships 
can be quite difcult because we 
have different modes of action, 
thought, and feeling. People can 
develop different strategies in 
interpersonal relations: either 
re la t i ons  o f  openness  o r 
acceptance to other persons or 
retreat in oneself, protecting 
culture and personal identity. 
Intercultural education from the 
perspective of openness to 
different values essentially aims 
to integrate individuals into a 
dynamic and polymorphic world. 
T h i s  c o n t r i b u t e s  t o  t h e 
development of individuality by 
valuing individual traits which 
must be recognized and evolved, 
thus supporting the society and 
e n s u r i n g  t h e  c o h e r e n c e , 
functionality and solidarity.

6) Intercul tural  Educat ion 
Strategy aims to ensure that all 
s t u d e n t s  e x p e r i e n c e  a n 
education that respects the 
diversity of values, beliefs, 
languages and traditions in 
Indian society and is conducted 
in  a spi r i t  o f  par tnership.  
Therefore, schools can play a 
role in the development of an 
intercultural society when they 
are assisted with ensuring that 
inclusion and integration within 

a n  i n t e r c u l t u r a l  l e a r n i n g 
environment become the norm.

7) The educational policies and 
programs therefore are reviewed 
i n  l i g h t  o f  c o n t e m p o r a r y 
c i r c u m s t a n c e s .  T h e 
development of an intercultural 
e d u c a t i o n  s t r a t e g y 
a c k n o w l e d g e d  t h e s e 
demographic changes, which 
are reected in the education 
system. Without teachers’ 
s e n s i t i v e n e s s  a n d 
understanding of the diverse 
s tudent  communi ty  in  the 
classroom students’ progress 
cannot be achieved. It is clear 
t h a t  p r o f e s s i o n a l  g r o w t h 
commitment and motivation of 
teachers is essential. Thus, 
through the combined effort from 
inst i tut ions and educat ion 
agencies, teachers can fulll 
their responsibilities with a 
greater condence. The creation 
of such an atmosphere would go 
a long way in strengthening the 
bonds  be tween teachers , 
ch i l d ren  and  t he  schoo l . 
Integration of context specic 
t e c h n o l o g y  i n  c l a s s r o o m 
processes and multiple activities 
conducted in schools would help 
in skill development of children 
from diverse origins for self-
reliance. Therefore, Intercultural 
education promotes developing 
an awareness of discrimination 
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such as cultural racism, sexism, 
classism, and other forms of 
prejudice and discrimination.

 The development of an 
intercultural system of education 
for social cohesion, democracy & 
peace, embracing all levels of 
education and available to all is 
the long-term object ive of 
UNESCO. In other words, 
formal, non-formal and informal 
education is covered by the 
s y s t e m  e v o l v e d .  B y  t h e 
combined efforts of educators, 
f a m i l i e s ,  m a s s  a n d 
intergovernmental and non-
intergovernmental organizations 
a culture of social cohesion and 
democracy is to be evolved. 
Suggested the following in this 
regard:

• Education should cease to be 
considered as a one shot affair 
meant for children and youth.

• Education and work should be 
looked upon as complementary 
f o r c e s ,  w h i c h  o p e r a t e 
simultaneously throughout the 
entire life of an individual.

• All the three channels of 
education- fulltime, part-time and 
own-time should be developed in 
every state and in every sector of 
education and given equal 
status.

• Education should cease to be 
looked  upon  as  a  schoo l 

process: it should be a social 
process covering all learning that 
take place, whether in or outside 
the school.

• Education should cease to be 
delegated responsibility of a 
profession and should become 
the direct social responsibility in 
wh ich  every  ind iv idua l  i s 
involved, both as a teacher and 
as a student.

• The right to learn should be 
assured to every individual, 
without any discrimination and 
with full equality of opportunity, 
and he should also receive all the 
support and facilities necessary 
fo r  i t s  e f fec t i ve  exe rc i se 
throughout his life.

• The non-formal sector, which 
has been neglected in the past, 
should  be deve loped and 
blended with the formal sector in 
an integrated fashion to create a 
new system of education, which 
will have advantages of both the 
sectors and also eliminate the 
weakness, which arises when 
these sectors are developed in 
isolation.

 E d u c a t o r s  a n d 
commentators have argued that 
schools contribute more to the 
well-being of children and the 
larger society than academic 
a c h i e v e m e n t ,  y e t  t h e 
introduction of massive systems 
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***

o f  a c c o u n t a b i l i t y  h a v e 
diminished the value of other 
contributions. This work will 
create a measure of social 
c o h e s i o n  o u t c o m e s ,  a n d 
therefore may broaden the 
discussion over the contributions 
of school ing, al lowing the 
national debate, for the rst time, 
to include the other important 
outcomes, which the public 
expects from its education 
system.

 International analyses of 
c i t i z e n s h i p  i n  e m e r g i n g 
democracies provide a greater 
appreciation of the role of 
schooling in building social 
cohesion. A growing consensus 
has emerged globally on the 
nature of the civics education 
curriculum. With many new 
nations aspiring to become 
stable democracies, the varying 
conditions that challenge social 
cohesion are more apparent. 
T h u s ,  t h e  e d u c a t i o n a l 
contribution to social cohesion 
and the measure of social 
cohesion performance must be 
c u l t u r a l l y  s p e c i  c  t o  t h e 
challenge at hand. In the Indian 
s o c i e t y ,  h e t e r o g e n e i t y , 
geog raph i c  mob i l i t y,  and 

impersonal social relations 
p resen t  re la t i ve ly  un ique 
challenges to social cohesion
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MULTICULTURAL EDUCATION

 Multicultural Education is an 

approach to teaching and 

learn ing that  is  based on 

democratic values that afrm 

cultural pluralism within culturally 

d i v e r s e  s o c i e t i e s  i n  a n 

interdependent world. The global 

perspective of multicultural 

education recognizes cultural 

pluralism as an ideal and healthy 

state in any productive society 

and promotes equity and respect 

among the existing cultural 

groups.

 S i n c e  i t s  e a r l i e s t 

conceptualizations in the 1960s, 

multicultural education has 

evolved both in theory and in 

practice. It is rare that any two 

classroom teacher or education 

scholars will share the same 

deni t ion for  mul t icu l tura l 

education. As with any dialogue 

on education, individuals tend to 

meld concepts to   t  the i r 

p a r t i c u l a r  c o n t e x t s  a n d 

disciplines.

Denition of Multicultural 

Education -

 Multicultural Education is 

composed of two words rst is 

Multicultural and second is 

Education.  

Denitions of Multicultural :-

1) The Denition of Multicultural 

is something that incorporates 

ideas, beliefs or people from 

many different countries and 

cultural backgrounds.

2 )Multicultural means consisting 

of or relating to people of many 

d i fferent  nat ional i t ies and 

cultures.

      3) Relating to or containing 

several cultural or ethnic groups 

within a society.

Denition of Education:-

Education is the process of 

faci l i tat ing learning or the 

acquisition of knowledge, skills, 

values, belief is and habits.

Denition of Multicultural 

Education:-

A c c o r d i n g  t o  B a n k s  a n d 

Banks(1995) “ Multicultural 

Education as a eld of study is 

d e s i g n e d  t o  i n c r e a s e 

educat iona l  equ i ty  fo r  a l l 

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2175April, 2018



students.”

According to Paul Gorski (2010) 

“Multicultural Education is a 

p rogress ive  approach  fo r 

transforming education that 

ho l i s t i ca l l y  c r i t i ques  and 

responds to discriminatory 

po l i c ies  and  p rac t i ces  i n 

education”

 Multicultural Education is a 

philosophical concept built on 

the ideals of freedom justice, 

equality, equity  and human 

dignity as acknowledged in 

various documents such as the 

U.S. Declaration of Impendence, 

constitution of South Africa and 

United  States, and the Universal 

Declaration of Human Rights 

adopted by the United Nations.

S c o p e  o f  M u l t i c u l t u r a l 

Education:-

    Sleeter (1996) delineates ve 

approaches to Multicultural 

Education:

A) Advocates of the Teaching the 

Culturally Different approach 

attempts to raise the academic 

achievement of students through 

culturally relevant instruction.

B) In the Human Relations 

approach students are taught 

about commonalties of all people 

through understanding their 

social and cultural differences 

but not their differences in 

inst i tut ional and economic 

power. 

C) The single Group Studies 

approach is about the histories 

and contemporary issues of 

oppression of different people, 

women, low socioeconomic 

groups, and gays and lesbians.

D) The Multicultural Education 

a p p r o a c h  p r o m o t e s  t h e 

transformation of the educational 

process to reect the ideals of 

democracy in a plural ist ic 

society. Students are taught 

content using instructional 

methods that value cultural 

knowledge and differences.

E) Educators who use the Social 

Reconstructions approach to 

Multicultural Education go a  

step further to teach students 

a b o u t  o p p r e s s i o n  a n d 

discrimination. Students learn 

about their roles as social 

change agents so that they may 

participate in the generation of a 

more equitable society.

Approaches of Multicultural 

Education -

1) The Contributions Approach 

2) The Additive Approach 

3) The Transformation Approach 

4) The Social Action Approach 

1 )  T h e  C o n t r i b u t i o n s 
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Approach :

 This approach reects the 

least amount of involvement in 

M u l t i c u l t u r a l  E d u c a t i o n 

approaches. Selecting books 

and activities that celebrate 

holidays, heroes, and special 

events from various cultures. 

For example, spending time 

reading 

2) The Additive Approach :

 In this approach content, 

c o n c e p t s ,  t h e m e s ,  a n d 

perspectives are added to the 

curriculum without changing its 

basic structure. This involves 

incorporating literature by and 

about people from diverse 

cultures into the mainstream 

curriculum without changing the 

curriculum. 

For example, examining the 

perspective of a Native American 

about Thanksgiving would be 

adding cultural diversity to the 

traditional view of Thanksgiving. 

However, this approach does not 

necessarily transform thinking 

(Banks,1999)

3 )  T h e  Tr a n s f o r m a t i o n 

Approach :

 This approach actual ly 

changes the structure of the 

curriculum. This encourages 

students to view concepts, 

issues, themes, and problems 

from several ethnic perspectives 

and points of view. 

 For example, a unit on 

Thanksgiving would become an 

entire unit exploring cultural 

conict This type of instruction 

involves critical thinking and 

involves a consideration of 

diversity as a basic premise 

(Banks,1999)

4 )  T h e  S o c i a l  A c t i o n 

Approach:

Transformation approach plus 

activites for social change 

Students are not only instructed 

to understand and question 

social issues, but to also do 

something about important 

about it. 

 F o r  e x a m p l e ,  a f t e r 

participating in a unit about 

recent immigrants to North 

America students may write 

letters to senators, congress, 

and newspaper edi tors to 

express their opinions about new 

policies (Banks 1999)

G o a l s  o f  M u l t i c u l t u r a l 

Education:

1) Creating a safe, accepting, 

a n d  s u c c e s s f u l  l e a r n i n g 

environment for all.

2) Increasing awareness of 

global issues.

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2177April, 2018



3) Strengthening intercultural 

awareness

4) Teaching students that there 

a r e  m u l t i p l e  h i s t o r i c a l 

perspectives.

5) E n c o u r a g i n g  c r i t i c a l 

thinking.

6) Preventing prejudice and 

discrimination.

7) Feel valued and respected.

8) B e  s u c c e s s f u l ,  b o t h 

academically and socially.

9) Recognize and understand 

diverse perspectives.

10) M a k e  m e a n i n g f u l 

contributions in a democratic 

society.

Advantages Of Multicultural 

Education:

1) H e l p  t o  e r a d i c a t e 

prejudice and racism - 

Students interviewed in a case 

study reected a negative 

attitude that would not facilitate 

respect for people of other 

cultures, fostering of cultural 

d ive rs i t y  in  c lass room or 

c o n s e n s u s  b u i l d i n g . 

Nonetheless, with integrated 

curr icu lum, adminis t rat ive 

support, social activities, and 

s ta f f  t ra in ing ,  i gno rance , 

personal detachment, and fear 

might be reduced on both 

teachers and students.

2) Brings different races 

together in harmony -

 If we learn to embrace diversity 

in our society. The unconscious 

and conscious expressions of 

sexism (racism) must be done 

a w a y  w i t h  c o m p l e t e l y . 

Multicultural education can help 

bring all cultures together in 

harmony.

3) Builds interaction between 

diverse cultures 

Additionally research indicates 

t h a t  e t h n i c  s t u d e n t s  a r e 

inexplicably poor, being expelled 

or suspended, and fail to achieve 

their potential. Consequently, 

both teachers and students need 

to prepare themselves for the 

challenge of communicating and 

interacting with diverse races. 

R e d u c t i o n  o f  p e r s o n a l 

detachment and ignorance are 

poss ib le  advantages to  a 

M u l t i c u l t u r a l  s y s t e m  o f 

education.

4) Creates tolerance between 

two groups -

The greatest advantage of 

multicultural curriculum is that it 

encourages understanding and 

tolerance between groups. 

Students can relate to one 

another  in  c lass ,  thereby 

creat ing harmony and co-
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operation.

5) I t  eradicates cultural 

barriers-

 Multicultural education is an 

emerging discipline that aims to 

p r o v i d e  e d u c a t i o n a l 

opportunities to learners from 

diverse ethnic, cultural groups 

and social class. It seeks to help 

students acquire skills and 

positive attitude to negotiate, 

communicate and interact with 

individuals from diverse cultures 

to create a moral and civic 

community.
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MULTICULTURAL TEACHER EDUCATION.

Multicultural education 

 Multicultural education is a 
set of strategies and materials in 
education that were developed 
t o  a s s i s t  t e a c h e r s  w h e n 
responding to the many issues 
created by the rapidly changing 
demographics of their students. 
I t  p rov ides  s tuden ts  w i th 
knowledge about the histories, 
cultures, and contributions of 
diverse groups; it assumes that 
the future society is pluralistic. It 
draws on insights from a number 
of different elds, including 
ethnic studies and women 
studies, but also reinterprets 
content from related academic 
disciplines.

 Multicultural education, also 
viewed as a way of teaching, 
promotes principles such as 
inclusion, diversity, democracy, 
skill acquisition, inquiry, critical 
thought, value of perspectives, 
and self-reection. It encourages 
students to bring aspects of their 
cultures into the classroom and 
thus, allows teachers to support 
the child’s intellectual and 
social/emotional growth.

 Multicultural education was 
found to be effective in promoting 
educat ional  achievements 
among immigrant’s students. 
Thus, it is also attributed to the 
reform movement behind the 
transformation of schools. 
Transformation in this context 
requires all variables of the 
school to be changed, including 
policies, teachers' attitudes, 
i n s t r u c t i o n a l  m a t e r i a l s , 
a s s e s s m e n t  m e t h o d s , 
counseling, and teaching styles. 
Multicultural education is also 
concerned with the contribution 
of students towards effective 
social action.

The goals of multicultural 
education include:

• Creating a safe, accepting and 
successful learning environment 
for all

• Increasing awareness of global 
issues

•  S t r e n g t h e n i n g  c u l t u r a l 
consciousness

• Strengthening intercultural 
awareness

• Teaching students that there 
a r e  m u l t i p l e  h i s t o r i c a l  
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perspectives

•  Encouraging critical thinking

• Preventing prejudice and 
discrimination

Promote civic good

Right the historical record

Increase self-esteem of non-
mainstream students

Increase diversied student 
exposure

Preserve minority group culture

Foster children's autonomy

Promote social justice and equity

Enable students to succeed 
economically in an integrated, 
multicultural world

 The aims and objectives of 
multicultural education tend to 
v a r y  a m o n g  e d u c a t i o n a l 
philosophers and liberal political 
t h e o r i s t s .  E d u c a t i o n a l 
philosophers might argue for 
preservation of the minority 
group culture, by fostering 
chi ldren’s development of 
autonomy and introducing them 
to new and different ideas. This 
form of exposure would assist 
ch i ld ren in  th ink ing  more 
critically, as well as, encourage 
them to have a more open 
mindset On the other hand, a 
political theorist might advocate 
for a model of multicultural 
education, which warrants social 
action. Hence, students are 

equipped wi th knowledge, 
values, and skills necessary to 
evoke and participate in societal 
changes, resulting in justice for 
o the rw ise  v i c t im ized  and 
excluded ethnic groups. Under 
such a model, teachers would 
serve as agents of such change, 
promoting relevant democratic 
v a l u e s  a n d  e m p o w e r i n g 
students to act. 

Advantages of Multicultural 
Education

 According to the National 
Association for Multicultural 
Education (NAME), advantages 
of multicultural education are 
following-

Helps students develop positive 
self-image.

• Offers students an equitable 
educational opportunity.

• Allows multiple perspectives 
and ways of thinking.

• Combats stereotypes and 
prejudicial behavior.

• Teaches students to critique 
society in the interest of social 
justice.

 The outcomes listed might 
require great investment or 
addi t ional  effort ,  f rom the 
teacher, to ensure that the goals 
being sought after are met. 

Implementing Multicultural 
Education
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Contrary to popular belief, 
multicultural education is more 
than cultural awareness, but 
rather an initiative to encompass 
all under-represented groups 
(people of color, women, people 
with disabilities, etc) and to 
ensure curriculum and content 
i nc lud ing  such  g roups  i s 
accurate and complete. 

 Unfortunately, multicultural 
education is not as easy as a 
yearly heritage celebration or 
supplemental unit here and 
there. Rather, it requires schools 
to reform traditional curriculum. 
To o  o f t e n ,  s t u d e n t s  a r e 
misinformed and misguided. Not 
all textbooks present historical 
content fully and accurately 
Thus, multicultural education is 
m o s t  s u c c e s s f u l  w h e n 
implemented as a school wide 
approach with reconstruction of 
not only curriculum, but also 
organizational and institutional 
policy.

1. U n f o r t u n a t e l y  m o s t 
educational institutions are not 
p r e p a r e d  t o  i m p l e m e n t 
multicultural education in their 
c lass rooms.  Mu l t i cu l tu ra l 
education requires a staff that is 
not only diverse, but also 
culturally competent. Educators 
must be aware, responsive and 
embracing of the diverse beliefs, 

perspectives and experiences. 
They must also be willing and 
ready to address issues of 
controversy.  These issues 
include, but are not limited to, 
rac ism,  sex ism,  re l ig ious 
intolerance, classism, ageism, 
etc. Content Integration: Content 
integration deals with the extent 
to which teachers use examples 
and content from a variety of 
cultures in their teaching.

2. Knowledge construction: 
Teachers need to help students 
understand, investigate, and 
determine how the implicit 
cultural assumptions, frames of 
reference, perspectives, and 
b iases wi th in a d isc ip l ine 
inuence the ways in which 
knowledge is constructed.

3. Prejudice Reduction: This 
dimension focuses on the 
characteristics of students’ racial 
attitudes and how they can be 
modied by teaching methods 
and materials.

4. E m p o w e r i n g  S c h o o l 
Culture: Grouping and labeling 
practices, sports participation, 
d i s p r o p o r t i o n a l i t y  i n 
achievement, and the interaction 
of the staff and the students 
across ethnic and racial lines 
must be examined to create a 
school culture that empowers 
students from diverse racial, 
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ethnic, and gender groups.

5. Equity Pedagogy: Equity 
pedagogy exists when teachers 
modify their teaching in ways that 
will facilitate the academic 
achievement of students from 
diverse racial, cultural, gender, 
and social-class groups.

Multicultural education can be 
implemented on the macro-level 
with the implementation of 
programs and culture at the 
school-wide or district-wide level 
and also at the mico-level by 
specic teachers within their 
individual classrooms. Another 
important considerat ion in 
implement ing mult icul tural 
education into the classroom is 
how deep to infuse multicultural 
ideas and perspectives into the 
curriculum. There are four 
different approaches or levels to 
curricular infusion. They are:

1. The Contributions Approach 
– Dubbed the “Heroes and 
Holidays” approach; it is the 
easiest to implement and makes 
the least impact on the current 
curriculum. It does however have 
signicant limitations in meeting 
the goa ls  o f  mul t icu l tu ra l 
education because “it does not 
give students the opportunity to 
see the critical role of ethnic 
groups in US society. Rather, the 
individuals and celebrations are 

s e e n  a s  a n  a d d i t i o n  o r 
appendage that is virtually 
unimportant to the core subject 
areas”. 

2. The Additive Approach – 
Cal led the ethnic addit ive 
approach; it is slightly more 
involved than the contributions 
approach, but still requires no 
major restructur ing of  the 
curriculum. While this approach 
is often a rst step towards a 
more multicultural curriculum, it 
is still very limited in that it still 
presents the topic from the 
d o m i n a n t  p e r s p e c t i v e . 
“Individuals or groups of people 
from marginalized groups in 
society are included in the 
curriculum, yet racial and cultural 
inequalities or oppression are 
not necessarily addressed”. 

3. T h e  T r a n s f o r m a t i v e 
Approach – This approach 
requires pulling in multiple 
perspectives while discussing a 
t o p i c .  T h i s  a p p r o a c h  i s 
signicantly more challenging to 
teach than the previous two: “it 
r e q u i r e s  a  c o m p l e t e 
transformation of the curriculum 
and, in some cases, a conscious 
effort on the part of the teacher to 
deconstruct what they have been 
taught to think, believe, and 
teach”. 

4. The Decision Making and 

The Research Journal of Social Science Jalgaon

Volume - I Special Issue - 2183April, 2018



Social Action Approach – This 
approach includes all of the 
elements of the transformative 
approach but also challenges 
students to work to bring about 
social change. The goal of this 
approach is not only to make 
students aware of past and 
present injustice, but to equip 
them and empower them to be 
the agents of change.

5. Multicultural education, in its 
ideal form, should be an active 
and intentional structure, rather 
than a passive, accidental 
approach. There are innite 
ways in which to assure that such 
an educational approach is 
purposeful and successful. 
Adaptation and modication to 
established curriculum serve as 
an example of an approach to 
preserving minority group culture

Conclusion

The prel iminary results of 
educational activities carried out 
in the developing teachers’ 
capacity for mult icultural / 
intercultural education means 
providing them with information 
about pupils’ communities and 
training them in how to use this 
i n f o r m a t i o n  i n  t e a c h i n g . 
Mult icultural /  intercultural 
teacher training also needs to 
develop the teachers’ Teachers 
should a lso be t ra ined in 

methods for analyzing pupils’ 
concept ions  and learn ing 
obstacles. They should know 
how to teach about sustainable 
development and how to train 
pupils to improve the quality of 
life. Therefore, teacher training 
for mult icultural education 
should be a blend of information 
and pedagogical methods. 
Training teachers in multicultural 
/ intercultural education is not 
su fc ien t  i f  t eache rs  a re 
ethnocentric and if they have 
negat ive concept ions and 
attitudes concerning pupils’ 
communities. Therefore, teacher 
training should include activities

Which analyses teachers ’ 
conceptions and attitudes? It 
should also include activities 
which help teachers to change 
negative att i tudes towards 
pupils’ communities and to 
surmount ethnocentrism. All 
these elements are contained in 
an integrated model for teacher 
t r a i n i n g  w h i c h  i s  b e i n g 
developed by the project. Each 
country should develop this 
model at the national level, and 
should integrate strategies and 
methods for analyzing pupils’ 
conceptions and attitudes with 
i n fo rmat ion  abou t  pup i l s ’ 
communities. All this should be 
assembled in a package which is 
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designed to assist teachers in 
helping pupils to understand and 
mas te r  i s sues  re l a ted  t o 
sustainable development
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Multiculturalism In India: Signicance Of 
Humanity to National Integration

Abstract : 

 India is ancient incredible 
Multicultural land. India is a only 
one country in Asia and World 
with Rich multicultural traditions, 
faith, belief which is Signicance 
to Indian as a good human. Due 
to incredible heritage, tradition 
and customs India is recognized 
as unique power of humanity 
w i t h  Na t i ona l  i n teg ra t i on 
Religiously, Hindus form the 
majority, followed by Muslims. 
The  s ta t i s t i cs  a re :  H indu 
(80.5%),  Musl im (13.4%), 
Christian (2.3%), Sikh (2.1%), 
Buddhist, Baha’i, Jain. These all 
religion have many traditions, 
bel ief ,  fest ivals.  However, 
People of each religion live here 
peacefully by getting together 
without affecting their rituals and 
bel ie fs .  Celebrat ion g ives 
scientic attitude, Happiness, 
Business and mainly Humanity 
to Indian society. Festivals 
Celebration Build National 
Integration. Multiculturalism 
Tradition reinforces values such 
as freedom, faith, integrity, a 

good educat ion,  personal 
responsibility, a strong work 
ethic, and the value of being 
seless.

Introduction: 

 India is ancient incredible 
Multicultural land. India is a only 
one country in Asia and World 
with Rich multicultural traditions, 
faith, belief which is Signicance 
to Indian as a good human. Due 
to incredible heritage, tradition 
and customs India is recognized 
as unique power of humanity 
with National integration. In India 
religion is core of multicultural 
Indian society. Various religions 
here have their origin from very 
old age almost ve thousand 
years. I t  is considered as 
Hinduism was originated here 
from Vedas. All the holy Hindu 
scriptures have been scripted in 
the sacred Sanskrit language. It 
is also believed that Jainism has 
ancient origin and their existence 
w a s  i n  t h e  I n d u s  Va l l e y. 
Buddhism is another religion 
which was originated in the 
country after the teachings of 

Prof. Smt. Tayade Swati Laxman
Women’s College of Education, Faizpur

Mohisha1965@gmail.com



L o r d  G a u t a m a  B u d d h a . 
Christianity was brought here 
later by the French and Britishers 
who ruled here for almost two 
centuries long time. In this way 
various religions were originated 
in ancient time or brought to this 
country by any means. However, 
People of each religion live here 
peacefully by getting together 
without affecting their rituals and 
beliefs.   In India whenever 
people celebrates their festivals, 
traditions it’s very magically 
benets to all Indian society. 
Celebration gives scientic 
attitude, Happiness, Business 
and mainly Humanity to Indian 
society. Festivals Celebration 
Build National  Integration . 

Multiculturalism: Denes as 
fallows

1. Multiculturalism" is the co-
existence of diverse cultures, 
where culture includes racial, 
religious, or cultural groups and 
is manifested in customary 
behaviors, cultural assumptions 
and values, patterns of thinking, 
and communicative styles.

2. Multiculturalism is dened as 
the state of co-existence of 
d i ve rse  cu l tu res .  Cu l tu re 
includes, racial ,  rel ig ious, 
linguistic, etc. which may have 
differences and distinctions in 
customary behaviors, cultural 

assumpt ions  and  va lues , 
p a t t e r n s  o f  t h i n k i n g  a n d 
communicative styles. 

It also aims at the preservation of 
different cultures and their 
identities within a unied society 
as a state or nation.

  According to the 1961 
Census of India, there are 1652 
indigenous languages in the 
country. The culture of India has 
been shaped by its long history, 
unique geography and diverse 
demography. India's languages, 
r e l i g i o n s ,  d a n c e ,  m u s i c , 
architecture and customs differ 
from place to place within the 
count ry,  but  never the less 
possess a commonality. The 
c u l t u r e  o f  I n d i a  i s  a n 
amalgamation of these diverse 
sub-cultures spread all over the 
I n d i a n  s u b c o n t i n e n t  a n d 
tradit ions that are several 
millennia old. The Indian caste 
system describes the social 
s t r a t i  c a t i o n  a n d  s o c i a l 
res t r i c t i ons  in  the  Ind ian 
subcontinent, in which social 
c l a s s e s  a r e  d e  n e d  b y 
thousands of endogamous 
hereditary groups, often termed 
jātis or castes.

 Religiously, Hindus form the 
majority, followed by Muslims. 
The  s ta t i s t i cs  a re :  H indu 
(80.5%),  Musl im (13.4%), 
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Christian (2.3%), Sikh (2.1%), 
Buddhist, Bahá'í, Jain, Jew and 
Parsipopulations. Linguistically, 
the two main language families in 
India are Indo-Aryan (a branch of 
Indo-European) and Dravidian. 
In India's northeast, people 
speaking Sino-Tibetan group of 
languages such as Manipuri 
(Meitei-lon) recognized by the 
I n d i a n  c o n s t i t u t i o n  a n d 
Austroasiatic languages are 
commonly found. India (ofcially) 
follows a three-language policy. 
Hindi (spoken in the form of 
Hindustani) is the ofcial federal 
language, English has the 
federal status of associate/ 
subsidiary ofcial language and 
each state has its own state 
ofcial language.

Major religions :

 Hindu 

 Buddhism

 Jainism 

 Sikhism.

 Muslim

 Christianity

Main Festivals Of Hindus:

Diwali is the festival of lights 
for Hindus and Sikhs. ...

 Makar Sankranti. Maker 
Sankranti is celebrated on the 
January 13 and it is the rst 
Hindu holiday on the western 
calendar. 

 Maha Shivaratri. 

 Holi. 

 Ram Navami. 

 Raksha Bandhan.

 Shiri Krishna Janamshtmi

 Ganesh Chaturthi

 Navaratri.

Main Festivals Of Buddhism:

Birthday of Gautama Buddha 
(Buddha Purnima) 

 Main Festivals of Jainism

 Paryushana.

 Jayanti.

 Diwali.

 New Year.

 Gyana Panchami.

 Pausha Dashmi.

 Varshi Tapa or Akshay Tritiya  

 Tapa.

 Maun-agiyara.

Main Festivals of Skihism

 Baisakhi

 Gurunanak Jayanati

 Maghi Festivals

Main Festivals of Christian

 Good Friday

 Easter

 Christmas

Multicultural traditions represent 
a critical piece of our culture. 
They help form the structure and 
foundation of our families and 
our society. They remind us that 
we are part of a history that 
denes our past, shapes who we 
are today and who we are likely 
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to become. Once we ignore the 
meaning of our traditions, we’re 
in danger of damaging the 
underpinning of our identity.

•  M u l t i c u l t u r a l  T r a d i t i o n 
contributes a sense of comfort 
and belonging. It brings families 
together and enables people to 
reconnect with friends.

•  M u l t i c u l t u r a l  T r a d i t i o n 
reinforces values such as 
freedom, faith, integrity, a good 
e d u c a t i o n ,  p e r s o n a l 
responsibility, a strong work 
ethic, and the value of being 
seless.

• Multicultural Tradition provides 
a forum to showcase role models 
and celebrate the things that 
really matter in life.

• Multicultural Tradition offers a 
chance to say “thank you” for the 
contribution that someone has 
made.

• Multicultural Tradition enables 
us to showcase the principles of 
our Founding Fathers, celebrate 
diversity, and unite as a country.

• Multicultural Tradition serves as 
an avenue for creating lasting 
memories for our families and 
friends.

• Multicultural Tradition offers an 
excellent context for meaningful 
pause and reection.

As leaders, role models, and 

parents, we must strive to utilize 
every opportunity available to us 
to reinforce the values and 
beliefs that we hold dear. The 
alternative to action is taking 
these values for granted. The 
result is that our beliefs will get so 
diluted, over time, that our way of 
life will become foreign to us. It’s 
like good health. You may take it 
for granted until you lose it. If we 
disregard our values, we’ll open 
our eyes one day and won’t be 
able to recognize “our world” 
anymore.  The values that 
support the backbone of our 
country, our family, and our faith 
will have drifted for so long that 
the fabric of our society will be 
torn.

Importance of Multicultural: 
The signicance of Indian 
multicultural is summarized 
as follows:

1. Unity in diversity: Even 
though India has multi cultures, 
its people are united in their basic 
sense of patriotism. The richness 
of Indian culture is what keeps its 
people together.

2. Preserves identity: Indian 
culture is what gives the country 
i t s  u n i q u e  i d e n t i t y  a n d 
recognition throughout the world.

3. Sense  o f  be long ing : 
Without cultural support, a 
country`s citizens feel homeless. 
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A country`s rich culture instills 
the sense of belonging in their 
citizens.

4. Binding factor: Indian 
culture is what keeps its citizens 
patriotic and attached to each 
other.

5. Sense of pride: When 
cultural traditions are handed 
down from generations after 
generations, they are preserved 
with honor and increase the 
sense of  pr ide in people.                     
The faith of the Indian people in 
spiritual and ethical values is 
a lso fu l ly  reected in  the 
Constitution which they adopted 
af ter  indepen¬dence.  The 
Cons t i t u t i on  i s  based  on 
secularism. It has profound 
reverence for all faiths and 
religions and does not elevate 
one religious faith over others. It 
recognizes no distinctions based 
on religion, race, sex or caste 
because, as spiritual beings, as 
free men, all are equal. It 
guarantees freedom of religious 
worship and respect for all 
languages and regions..

Conclusion:

1. Develop sense of scienctifc 
attitude humanity .

2. Transfer good values each 
other and respect each other.

3.  Traditional physical education 
through yoga and   various 
games

4. Preserve and save traditional 
art, music, Dance, traditional 
skill, business.

5. Indians multicultural traditions 
tightly bind bond between human 
relationships.

6. Multicultural festivals helps to 
raise economical growth of 
Nation.

7. All multicultural festivals core 
is to help poor and needy people

 All Missionary, Madarasa, 
Dharmashala,  Mandir ,Majjid, 
Gurudwara, Church are kindly 
involved to help all poor and 
needy people in India as well as 
in world.
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MULTICULTURALISM OF INDIAN ORIGIN FORM 
OF PHYSICAL ACTIVITIES

Culture:

 Society consisted of human 
being that practices various 
traditional behavior and that 
c reates  the  va lue o f  tha t 
particular society. That sheet 
practice of that the value of 
society further known as the 
culture of that society. All social 
unit somewhat way adopt it was 
a culture. A long term cultural 
practice creates a unique identity 
of that particular society, which 
can’t be changed or altered 
easily. That is the reasonbefore 
planning each and every activity 
socio culture must be considered 
and smooth activity.

Meaning of multiculturalism:

 I n  a  s i m p l e  w o r d s 
m u l t i c u l t u r a l i s m  m e a n s 
intermingling of various cultural 
practices without destroying its 
own identity.

India and multiculturalism:

 Geographical area makes 
India stand on the seventh rank 
i n  who le  wor ld  and  the i r 
population gives second position 
in this world. India became 

largest democracy in the world. 
In fact there is large variety of 
cultures followed in the country, 
though there is unity. All these 
varieties in the cultures differs 
from state to state, religion to 
religion, caste and creed etc. but 
a l l  t h e  d i v e r s e  v a r i e t i e s 
collaborated under the single 
roof without losing its individual 
identity. That is what, India 
became multicultural country.

I n d i a n  o r i g i n  p h y s i c a l 
activities:

 Physical activities plays very 
important role in the area of 
education as well as in culture. 
Because education in the every 
corner of our country is different 
and way of physical activities 
used for education is also 
different. Same scenario seems 
in cultural practices, culture to 
culture the forms of physical 
activities becomes different e.g. 
dance formsBharatnatyam 
originates in Tamilnadu state, 
Bhagra is the dance form of 
Punjab, Garba is associated with 
Gujarati culture. Such variety 



seems in the eld of sports and 
games also e.g. Mallkhamb and 
Kho-Kho activity started in 
Maharashtra, Vallamkali is the 
boat race originates in Kerala, 
Ball Badminton originates in 
Tamilnadu etc. India has huge 
historical cultural values. Indian 
physical activities division can be 
made on basis of their forms, 
those are, dance forms, mass 
physical activities, traditional 
games and sports, martial arts 
and yoga.

• Indian origin dance forms:

There are two dance forms in the 
Indian culture. Both dance forms 
practiced traditionally. One is the 
classical dance form and another 
one is folk dance. Sangeet Natak 
A c a d e m y  ( T h e  N a t i o n a l 
Academy for Music, Dance and 
Drama in English) is the national 
level academy for performing 
arts, which is established by the 
Government  o f  Ind ia  has 
approved Bharatanatyam, 
Kathak, Kuchipudi, Odissi, 
Kathakali, Sattriya, Manipuri and 
Mohiniyattam as the classical 
dance forms of india.

 Bagurumba, Bihu, Jhumur, 
Raut Nacha, Fudgi, Dandiya 
Raas and Garba, Dumhal, 
Chakyar Koothu, Duffmuttu, 
Pavri Nach etc. are the folk 
dance forms of India. These 

dances are generally practiced 
on holly occasions to express 
joyfulness. It is practiced in 
Indian traditions from ancient 
times. Today also all these dance 
forms has maintained its own 
value in cultural practices.

•  Tradi t ional  games and 
sports:

India is home to a diverse 
p o p u l a t i o n  p l a y i n g  m a n y 
different sports across the 
country.Mallkhamb, Kho-Kho, 
Kabaddi, Langdi, Chaturang, 
Gilli danda etc. are games and 
sports originated in Indian 
culture. Basically, India is a poor 
country and all the games and 
sports established are less 
expensive as well as requiring 
less equipment. We can say, less 
e x p e n s i v e n e s s  a n d  l e s s 
equipment are the features of 
Indian traditional games. All the 
games are practiced in modern 
era also. Some games viz. 
K a b a d d i ,  M a l l a k h a m b , 
Chaturang (Chess) got proper 
foundation and promotion. That 
the result, such sports and 
games extending their branches 
throughout the world. On the 
other hand some games and 
sports are practiced in same 
culture.

• Martial arts:

Indian history travelled through 
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classical period (3rd to 10th 
century), Middle ages (11th to 
15th century), Mughal era, 
Maratha dynasty, to modern era. 
During this period many wars 
were occurred between different 
groups, which given birth to 
various combative styles in India. 
Vajra musti, Gatka , Kushti were 
practiced in classical period. 
Kalaipayattu a form of martial art 
originated in Kerala. Boxing, 
Fencing and Wrestling also 
pract iced in  middle ages. 
Traditional martial art styles also 
generated in eastern region of 
India, and those are Boli Khela, 
Ibuan, Malakhra, Malla Yuddha, 
Pehalwani, Thang Ta etc.

• Yoga: 

Yoga is one of the great creation 
of Indian culture. Yoga is the form 
of activity which developed for 
healthy body and peaceful mind. 
It accepted worldwide. Yoga 
activity, basically consisted on 
Asana, Prnanyam and Shuddhi 
Kriyas. Actually, it is not a sport, 
whether it is used to practice in 
the arena of comparative sports. 
The word ‘yoga’ is derived from 
Sanskrit, which means to join. 
Through the yogic activities one 
c a n  j o i n  b o d y,  m i n d  a n d 
emotions. The yoga origination 
f o u n d  i n  a n c i e n t  H i n d u 
Philosophy.

Conclusion:

 Due to globalization all the 
world came closer. Every culture 
nurtured separately with their 
o w n  i d e n t i t y  b u t  d u e  t o 
globalization all cultures are 
being intermingled. Every culture 

mixing with other culture through 
their own identity just l ike 
different gases are merging in 
a i r .  H e n c e  s t u d y  o f 
mult icul tural ism became a 
fundamental need of healthy 
society. Indian culture is the best 
example multiculturalism to the 
world at all, because variety of 
physical activity forms are 
originated in the country and still 
t h e y  a r e  a l i v e  w i t h  t h e i r 
uniqueness. Some activities are 
still to be transformed in other 
culture. There is lot of scope 
study the traditional physical 
activities and transfer it to other 
cultures.
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EFFECT OF SELECTED YOGIC EXERCISES 
ON HOCKEY PLAYERS AGED 16 TO 18 YEARS

Abstract :
 Life won't be existence 
without physical exercises. 
Through physical exercises 
a lone ind iv iduals  had the 
capacity make due in this world. 
The tale of development tosses 
some light on the nature and 
sorts of exercises which are a 
crucial piece of present day 
physical exercises which are to 
be t for normal presence and to 
meet the incidental crises that 
emerge. Whatever may the crisis 
that trust itself on people the 
individuals need to straighten out 
and bear on
 H is tory  o f  spor ts  a lso 
witnessed inclusion of Hockey at 
Nat ional and Internat ional 
Championsh ip .  S ince  the 
competitive status of the game “ 
Hockey “ is gaining momentum 
day by day in various Indian 
states and other countries along 
with creation of new records, 
advancements in its technical 
and tact skills as well as planned 

scientic training is essentially 
required to prepare a player of 
high caliber.
 Eighty (n = 80) male elite 
Hockey players studying in 
IQRA’S H. J. Thim College of Arts 
& science, Mehrun Jalgaon 
(Afliated to North Maharashtra 
Univers i ty,  Ja lgaon)  were 
selected for this investigation. 
The age group of the subjects 
was 16 to 18 years, whereas the 
age, height, weight index was 
250 and or below were pulled 
r a n d o m l y  a s  s a m p l e  b y 
employing Fisher ’s random 
Table. The line age has strained 
upon world new banes vise 
uneasiness,  nervousness, 
dirtiness and deviate issue. The 
recent practices very will provide 
answers for the contemporary 
social science, mental and 
therapeutic problems. Ayurveda, 
yoga, aggressive procedure, 
needle treatment and weight 
purpose back rub area unit 2 or 3 
the recent Oriental practices. 
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Yoga and aggressive machine 
on the exciting of kundilini or chi 
essent ia l i t y  o r  l i fe  power 
especially xture traditions that 
circulate through the frame in 
channels called meridians. At 
particular centers referred to as 
chakras, essentiality receives 
the possibility to be engaged.
Key words: Hockey, physical 
exercises, Yoga, History, sports, 
scientic training
Introduction:
Physical wellness is essential to 
life and an establishment for 
protable action in life. Physical 
wellness assumes an imperative 
part in deciding the execution of 
a player. The top-level execution 
goes ahead the length of a man 
t r ies to  enhance phys ica l 
wellness standard. Change 
m a t t e r  i s  a  d e e p  r o o t e d 
procedure. The low level of 
physical wellness guarantees 
defenselessness of the people to 
numerous issues.
 Today Yoga has been widely 
used for its benets in sports. 
Rights from the
multinational companies to 
management institute and even 
from school teams to various
national teams are trying to get 
benets of Yoga in various ways, 
Present study, therefore,
incorporated yoga as a training 

intervention in Hockey players.
 A decent Hockey player 
must have the accompanying 
qualities. He must have the 
specialized capacity to perform 
the different aptitudes that the 
session of Hockey requires. 
These incorporate scooping, 
passing, pushing, lifting and 
spilling with exactness precision
and certainty. Flawlessness in 
pushing, hitting, scooping and 
spilling is most essential for 
every  s ing le  great  p layer 
regardless of the position they 
play aside from the objective
attendant.
Methods :
Sample :
 Eighty (n = 80) male elite 
Hockey players studying in 
IQRA’S H. J. Thim College of Arts 
& science, Mehrun Jalgaon ( 
Afliated to North Maharashtra 
University, Jalgaon ) were 
selected for this investigation. 
The age group of the subjects 
was 16 to 18 years, whereas the 
age, height, weight index was 
250 and or below were pulled 
r a n d o m l y  a s  s a m p l e  b y 
employing Fisher ’s random 
Table. The criteria for inclusion 
and exclusion of the subjects 
were as follows:
• The players who are the regular 
practitioners of hockey were 
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included in the experiment.
• The subjects who are expected 
to  remain present  t i l l  the 
experimental trials are nished
were incorporated in this study.
• The subjects irrespective any 
c o m m u n i t i e s ,  w i l l i n g  t o 
participate in this study, were
incorporated.
• The players suffering from 
known serious health problems 
are to be excluded.
 Moreover, players having 
incapacitating physical illness as 
ruled out by
cl in ical  invest igat ion were 
excluded prior to the study
Experimental Design :
The subjects were divided into 
two equal groups viz., Group A 
and Group B. Group-A, were 
participate in the “Experimental 
group” (Yogic Exercises Training 
Schedule), and Group-B, were 
acted as “Control Group.” There 
were daily 45 minutes practice
considered the above schedules 
except Sundays and holidays. 
During daily experimental period 
while all the subjects of selected 
groups were involved with their 
respective training schedules, 
the subjects of control group 
were kept busy with some 
recreational activities in Physical 
Education. Moreover, after 
completion of daily training 

schedule for 45 minutes, there 
was a regular practice of hockey 
game for 30 minutes.
 All the experimental as well 
a s  c o n t r o l  g r o u p s  w e r e 
combined participate in the 
same. The total Length of time of 
the experimentation were at 
least for three months (including 
testing dates, Sundays, and 
holidays) which include the one 
exper iment,  one fol low-up 
programme to record the long 
term effects of the experiment. 
This is a randomized block 
design (Hubbard, 1973) which 
consists of the following steps:
Step-I (Pretest) :
 S e l e c t e d  F i t n e s s 
components of all the subjects 
be long ing  to  con t ro l  and 
experimental groups were tested 
prior to the experiment by using 
standard tests. The selected 
tness components as required 
by the hockey players were 
assessed by implementing 
standard tests (Frost & Cureton, 
1977), whereas the Hockey skills 
were assessed by implementing 
SAI Hockey Skill Tests. The 
scores of tness components 
with hockey skills were recorded 
carefully.
Step-II (Training / Treatment) :
 A f t e r  p r e - t e s t i n g ,  t h e 
subjects of experimental groups 
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Table No. 1

List of Names of Yogic Practices

Sr. No. Name of Yoga Practice Sr. No. Name of Yoga Practice
1 Shavasana 12 Parvatasana
2 Pawanmuktasana 13 Tadasana
3 Naukasana 14 Utkatasana
4 Viparitkarani 15 Chakrasana
5 Bhujangasana

 

16

 

Vrikshasana

 

6 Shalabhasana

 

17

 

Trikonasana

 

7 Sarpasana

 

18

 

Halasana

 

8 Vajrasana

 

19

 

Sukhasana

 

9 Vakrasana

 

20

 

Padmasana

 

10 Paschimottanasana

 

21

 

Anuloma-

 

Viloma

 

11 Janushirasan

 

22

 

Kapalabhati

 

 

Step-III (1st Post Test) :

 After completion of the 6 
weeks of experiment, as stated 
above, all the subjects are both 
the control and experimental 

stgroups were directed for 1  Post-
test. Here the test procedures 
were same as mentioned in the 
pre-test.

 Step-IV (1st Follow-Up 
Programme & 2nd Post Test ) :

 F i rs t  Fo l low-Up (F.U. ) 
Programme was started for 
a n o t h e r  6  w e e k s  a f t e r 

stcompletion of 1  post test, (Step-
III). In that programme, the 
subjects of all the groups (both 
control and experimental) were 

was receive their respective 
training, as stated above, for 45 
minutes da i ly  which were 
followed by a practice of hockey 
game for 30 minutes. The topics 
of the manipulate organization 
were stored busy with leisure 
activities. Thus all of the topics 
were concerned for duration of 
one hr. and 15 mins every day 
besides Sundays and holidays. 
The length of t ime of this 
experimentation became at least 
12 weeks.
 Yoga intervention changed 

into organized with a number of 
the Asanas and Pranayamas. 
This additionally consists of 
Omkar recitation. These types of 
contents have been decided on 
on the basis of diverse reviews 
on Yoga and sports activities and 
also based on suggestion from 
the experts of Kaivalyadhama 
Yoga Research Insti tut ion, 
Ka i va l yadhama,  Lonav la . 
However,  fo l l ow ing  yog ic 
exercises was imparted to the
experimental group for total of six 
weeks
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practice hockey regularly for 30 
Minutes, day-1 except Sundays 
and holidays what they already 
learnt in Step-II. After completion 
of the 1st followup programme 
of 6 weeks, all the subjects of 

b o t h  t h e  c o n t r o l  a n d 
expe r imen ta l  g roup  were 
instructed for 2nd Post Test. 
Here the testing procedures 
were same as mentioned in the 
pre-test.

Table

 

No.

 

2

 

Statistical Model for Presentation of data

 

in 2 x 7

 

Factorial ANOVA

Fitness Variables

 

Control

 

Group

 

(B1)

 

Experimental

 

Group

 

(B2)

 

Body Height (A1) (A1B1) (A1B2)
Body Weight (A2) (A2B1) (A2B2)
Ball Control test (A3) (A3B1) (A3B2)
Goal Shooting (A4) (A4B1) (A4B2)
Agility (A5) (A5B1) (A5B2)
Strength (A6) (A6B1) (A6B2)
Flexibility (A7) (A7B1) (A7B2)

Descriptive Analysis of Data :

The elucidating measurements 
of the information have been 
displayed in Table 3. The scores 
of pretest (Mean and SD) of 
control and test gatherings in 
Body Height test were 173.59 

(SD = 14.25) and 172.33 (SD = 
15.49) individually. This outcome

demonstrates that the pretest 
method for both the control and 
the exploratory gatherings were

pretty much comparable.

Dependent Variables
Control Group (B1) Experimental Group (B2)

Pre Post Pre Post

Table No. 3
Central Tendency and dispersion of Experimental and Control Groups in 

Morphological and Skill Variables of Hockey Players

 
 

    

Body Height 
(A1) Cm

173.59
(14.25)

 

174.86
(15.77)

 

172.33

    

(15.49)

 

174.65
(16.21)

Body Weight 

 

(A2) Kg
60.50

 

(8.88)

 
61.82

 

(9.39)

 
62.84

 

(7.81)

 
55.30
(8.72)

Ball Control test 

 

(A3) Sec 
26.36

 

(4.62)
 25.11

 

(5.22)
 25.55

 

(4.09)
 21.94

(5.03)
Goal Shooting test

 
(A4) No

10.50
 

(3.43) 
12.40

 
(4.02)  

11.45
 

(3.04)  
15.72
(4.01)

Shuttle Run test 
(A5) Sec

12.01 
(2.04)
 

9.90  
(1.03)

 

11.94  
(1.24)

 

8.86
(1.06)

Standing Broad Jump test 

 (A6) Cm
150.10

 (20.32)

 

153.70

 (21.20)

 

157.1

 (19.15)

 

162.7
(20.32)

Sit and Reach test 
(A7) Cm

21.40
(6.55)

23.11
(7.27)

22.8
(6.10)

29.5
(8.17)
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